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CHAPTER 1: CONCEPTUALISATION OF THE RESEARCH PROBLEM 
1.1 INTRODUCTION 
In this study, I explore how Born Frees’ exercise their rights and responsibilities to 
learn in classroom settings. In South Africa, the issue of born frees failing to improve 
their learning attainment eventuating into high levels of unemployability is under 
intensive discussion (Taylor, 2008). 
In South Africa, the born free generation is regarded as those individuals who were 
born after the abolishment of apartheid in the country in 1990 (Mattes, 2012). 
Statistics South Africa the government’s statistics agency reports that the born free 
generation makes up approximately 40% of the population, and that their age ranges 
from 18 to 24 years (www.statssa.gov.za). The disturbing aspect however, is that 
approximately 30.2% of this group is not gainfully unemployed, mostly because they 
fail to complete their studies (Mattes, 2012). Several studies (Moloi & Strauss, 2005; 
Howie, Venter, Van Staden, Zimmerman, Long, Du Toit & Archer, 2007; Taylor, 
2008) have looked at issues of learning in South Africa, and a special emphasis 
being on the born free generation. The studies all converge on the finding that South 
African learners are outperformed by learners of their levels from countries and 
backgrounds worse off than South Africa. This particularly refers to the born-free 
generation learners. Despite being outperformed, they are generally reported to be 
finding the assessments to be very difficult (Howie et al, 2007). All these issues of 
poor performance are coming in the wake of a series of curricular changes in the 
country (Jansen, 1998). Assuming that the performance has been found to be 
consistently low across the various cycles of curriculum change (Väyrynen, 2003), 
an objection might be raised that there should be some implicit factor that is affecting 
the learners’ performance.     
 
Various issues have been raised as causes of the poor performance of born frees 
(Case & Deaton, 1999; Simkins, 1998; Van der Berg, 2002; Van der Berg, 2008), 
among them being poverty, discrimination and inequality. To address these issues, 
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several teaching and learning approaches have been suggested without sufficient 
success (Jansen & Taylor, 2003; Mouton, Louw, & Strydom, 2012).  
 
This study seeks to investigate how Born Frees’ exercise their rights and 
responsibilities to learn in classroom settings with a particular focus on Grade 7 
leaners. The study focuses on Grade 7 level since it is from this level onwards that 
learners start to develop a realization of their rights and responsibilities including 
during the learning process. 
 
1.2 BACKGROUND TO THE STUDY 
Issues related to how learner behaviour has affected academic performance  within 
South Africa has been highlighted  (Marais & Meier, 2010). Such studies were also 
linked to the studies analysing the effect of school violence on learner performance. 
In one such study, Ncontsa and Shumba (2013) have found an direct 
correspondence between learners’ poor performance and violence levels within 
schools. Their study reports that in schools where delinquency was highest, so was 
poor performance. The general negligent attitude of learners towards learning has 
also been attributed to the general disregard of education within society (Hoadley, 
2012). A typical example is what learners might perhaps perceive to be their rights 
versus what they also regard as their responsibilities. It has been reported in the 
literature that learners often disregard their responsibilities though they tend to 
emphasise their own rights. (De Wet, 2003; Oosthuizen & Van Staden, 2007). What 
has been also been found is that learners’ understanding of rights does not have a 
concurrent understanding of responsibilities. To that extent, learners would exercise 
what they feel are their rights even at the expense of their learning (Bowen, 2006). 
None of the studies however, have gone into the details of looking at how the 
learners’ perceptions of their rights and responsibilities affect their learning 
performance and outcomes. 
In this study, the issue of the rights and responsibilities within South Africa has been 
analysed from the perspective of the born free generation. Studies such as Norgaard 
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(2015) have explored the ways in which the Born Free Generation could contribute 
to the success of democracy in South Africa. To achieve his objective, Norgaard 
studied the born free generation’s attitudes, values and beliefs about democracy, 
and the implications that this could have towards the future of South Africa. In the 
study he collected data in two ways: quantitatively through the use of questionnaires 
and qualitatively through conducting of focus group and individual interviews. 
Norgaard’s (2015) argument is that the current state of discourse in South African 
youth is such that it is confined to lines of race and class to the extent that their 
fostering of democracy would not be easy to achieve. His findings confirmed that 
there is need for education to be organised in such a way that it consolidates 
democratic values. He realised from the study that the born free generation lacks a 
collective identity and are separated along ethnic lines making them less of critical 
thinkers. He also found out that the born free generation is exposed to a number of 
structural constraints that could affect their desire to promote the success of 
democracy in the country. An analysis of this study is essential to my study in the 
sense that the study looks at finding ways through which the born free generation 
could contribute towards the success of democracy in South Africa. There is an 
intersection between this study and my study: my study looks at how the born free 
generation could be capable of understanding the relationship between rights and 
responsibilities. I argue that the issue of rights and responsibilities is central to the 
issue of democracy, since the two form the pillars which sustain democracy as an 
institution (Covell, Howe, & McNeil, 2008). As such, by analysing the findings of the 
study I would get an understanding of what the born free understand as rights and 
responsibilities. 
In a study in 2011, Mattes (2011) examined the prospects of Born Frees in the view 
of how they could implement generational change in post-apartheid South Africa. His 
study was underlined by the problem that formal education given to the born free 
generation was failing to prop pro-democratic support in South Africa. He collected 
his data through nationally representative surveys between 1998 and 2008. His main 
argument was that the South African school curriculum and the education system at 
large were only privileging the affluent schools in terms of promoting democratic 
ideals in teaching and learning. He found out from the study that irrespective of the 
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actions and intentions of the education system and the curriculum, the born free 
generation took little regard of democracy as compared to their elders. The study 
however found out that the born free generation nonetheless replicated the apartheid 
characteristics of the past. This view is alluded to by Mattes (2011) who also found 
out that one of the problems that the born free generation faced with the upholding of 
democratic ideals, is the high rates of inequality that they experienced, coupled with 
learning in dysfunctional schools with incompetent teachers. Their findings moreover 
agree with the findings of the study by Christie (1998) which also found the schools 
to be generally dysfunctional, and the teachers both demotivated and generally 
incompetent to implement the curriculum.  
Similarly, the study by Mattes and Mughogho ( 2010) has looked at the impacts of 
formal education on democratic values and citizenship in Africa at continental level. 
The study followed a mixed method approach with the use of both qualitative and 
quantitative methodologies. Their main argument was that formal education was 
contributing very little to the democratic citizenship in Africa as a whole. One of their 
findings was that the provision of education to born frees in Africa was hardly 
improving the political participation of that generation, with high levels of voter apathy 
and political contributions from them being noted. These studies have also 
emphasised that other than the general preference for democracy, formal education 
does not support democratic orientations such as equality, accountability and 
equality to the born free generation. An analysis of the impact of formal education on 
democratic citizenship at a continental level would be very important for my study. By 
looking at the continental level, I obtain a wider framework of how democratic 
citizenship is conceived in different countries in Africa. The issue of democratic 
citizenship is related to the relationship between rights and responsibilities, which in 
the literature is reported as construing the issue of citizenship at its intersection (, 
Lazarus, Goold, Desai, & Rasheed, 2009). Consequently, by making a concise 
analysis of how similar issues are dealt with in other African countries, I would be in 
a position to find how the use of democratic citizenship could be integrated into the 
South African curriculum with the intention of making learners realise the importance 
of enjoying rights within the expected fathom of responsibilities. As such, the study 
looks at the born frees’ understanding of the relationship between rights and 
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responsibilities in learning. 
Whilst numerous studies analysed the issues of rights and responsibilities and how 
their understanding often undermines the discipline in South African schools (Theron 
& Theron, 2010). None of them have looked at how the born frees’ understanding of 
rights could translate to poor learning attainment due to failure to meet learning 
outcomes. In that regard, the born free learners might not associate rights with 
responsibilities. This study seeks first to find out the born free learners’ 
understanding and perceptions of the relationship between rights and 
responsibilities, and then proceed to investigate the approaches that may be put in 
place during teaching Life Orientation, to enhance born free learners’ comprehension 
of the affordances of exercising rights within the realms of responsibilities. Due to the 
compulsory status of Life Orientation as a subject, the learners’ understanding of 
rights and responsibilities in this area could become translated into an improvement 
in attitude and behaviour. This perhaps could lead to more focus on school work, 
and hence in learning attainment. It is envisaged that the improvement in behaviour 
could be of benefit in all the other subject areas, and thus a wholesome improvement 
in performance across all the subjects. In doing this, the study shall look at the 
learners’ current understanding of social responsibility as encapsulated in the CAPS 
document for Life Orientation. As indicated in the CAPS curriculum (Department of 
Basic education, 2011) social responsibility as a concept is broad, and covers issues 
including children’s rights and responsibilities, cultures and morals and religions in 
South Africa, this study only intends to be centred on children’s rights and 
responsibilities. I have realised that my learners do not understand the relationship 
between rights and responsibilities, and the trend is perhaps true with other born 
frees.  
 
1.2.1 LEARNING NEEDS OF THE BORN FREES 
In this section I am exploring what are the learning needs of the born free 
generation. To achieve this, it would be essential to first define what is meant by a 
learning need, and then go further to carry out what a learning needs analysis of the 
born free generation in South Africa. A learning needs analysis is essential in that it 
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gives an indication of the conditions that should be prevail for leaning to be 
attainable. All learning in essence intends to facilitate learning attainment amongst 
learners. Learning attainment has been defined by Tillema and van der Westhuizen 
(2006) as that situation whereby barriers are excluded from the learning of learners 
to the extent that the learners will get to understand concepts without any 
hindrances. Their further emphasis is that this would essentially lead to the 
achievement of equitable learning.  
Another key attribute that learners need is critical consciousness during their 
learning. In the literature, critical consciousness is defined as a moral awareness 
attitude that allows individuals to engage and make sense of social reality through 
the interpretation of the circumstances that surround them. A special emphasis 
would be on how they relate to the circumstances that they encounter, a trend that 
would define their self-actualisation and concurrent self-realisation. In other words it 
actually is the basis of how they make choices, and has been regarded by 
Mustakova-Possardt (1998) as an outcome of moral motivation. Fletcher (1998) 
regards critical consciousness as self-definition of an individual amidst a multiplicity 
of in some cases contradictory situations. Given the diversity of the population within 
the South African environment, it would be essential for learners to be inducted in to 
the ideals of critical consciousness for them to develop such essential attitudes such 
as tolerance for the other. This would necessity the development of collaborative 
learning and problem-solving attitudes, which sociocultural scholars such as Wertsch 
(1994) and Vygotsky (1978) regard as the epitome of all learning due to the inter-
mental sharing of ideas. 
 
1.2.2 CHALLENGES FACED BY BORN FREES IN THEIR LEARNING 
Studies on the situations of born frees in South Africa have reported on a multiplicity 
of issues that affect their welfare leading to poor learning attainment. Scholars such 
as Norgaard (2015) have commented that one of the main issues that affects the 
born frees at the moment is the racial discourse that is prevalent within the society. 
He goes further to explain that the current racial discourse is polarised in terms of 
ethnicity and gender. During my teaching I have observed how learners for instance 
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whose first language is English, make jokes of me when I pronounce English words 
with an accent that is determined by my vernacular. This trend is also common 
amongst learners themselves, and in some cases tends to descend into 
confrontations. To that extent the recognition of the need for the achievement of an 
education system that fosters democratic values and tolerance would not be easy to 
attain. As such, learning is compromised, especially those of learners who feel that 
that their languages and cultures are inferior and would not dare to participate in 
class for fear of humiliation. It is also discernible from Norgaard’s views that given 
the reported current state of affairs it becomes increasingly difficult for born frees to 
attain critical consciousness from their learning. It is my view the ability to recognise 
the social nature of human interaction and committing to ways of perpetuating its 
sustenance is crucial for the dialogical learning (Koschmann, 1999). 
The other major issues that the born frees are facing is the continued changing of 
the curricular in education. Within the first decade, the South African curriculum 
changed at least thrice (Jansen, 1998; Sayed & Ahmed, 2011). If curriculum is 
regarded as a set of skills, values and attitudes that should be passed from one 
generation to another in a systematic manner (Le Grange, 2007; Siebörger & Dean, 
2002) through the school system, it becomes questionable whether this is achieved 
when it keeps changing. In the end, this could affect the motivation of the learners to 
achieve the learning outcomes as intended. The diminishing levels of motivation 
amongst South African born frees is reported in the literature (Masitsa, 2007; Iwu, 
Gwija, Benedict & Tengeh, 2013; Mji & Makgato, 2006; Modisaotsile, 2012), and has 
also been attributed to the low motivation of the teachers themselves (Steyn, 2002; 
Steyn & Van Wyk, 1999).  
Other scholars have reported that one of the key challenges that the born free 
generation is facing is the lack of identity. This issue has been extensively mentioned 
by Norgaard (2015) in his study of the challenges that the born free generation is 
facing in South Africa. He explains that in part the lack of identity is fomented by the 
apartheid history of the country whose traces continue to be evident in everyday life. 
In his view, whilst the learners experience freedom in principle, they however do not 
experience the necessities that are associated with a free society and a free 
generation. The high levels of unemployment and the resorting of the born frees to 
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the informal sector of the economy bear testimony to the difficult and adverse 
situations that they find themselves in. Consequently, their ideological understanding 
of freedom and their day-to-day experience are not complimenting each other and as 
such they lack an identity. This lack of identity compromises their learning processes 
and could be regarded as the source of problems such as negative attitudes towards 
life in general and crime (Campbell & MacPhail, 2002). 
Scholars such as Brock-Utne & Qorro (2015) and, Webb (2002) have also reported 
that one of the key challenges of learning in South African schools is language. They 
argue that the majority of the learners are being taught in a second or even third 
language that they do not speak at home and are not familiar with. In the process, 
their learning attainment is compromised. 
It is also reported in the literature that one of the key challenges that born frees meet 
is poverty (Naicker, 2005). This includes issues such as lack of basic resources 
needed by the learners to achieve their learning. It is in the literature that one of the 
key forces aggravating this situation is the prevalence of the HIV/AIDS epidemic 
(Campbell & MacPhail, 2002). 
 
1.3 RATIONALE FOR STUDY 
This study investigates how Born Frees’ exercise their rights and responsibilities to 
learn in classroom settings. The study focuses on Grade 7 learners with a belief that 
it is at this level that learners start to realise the rights and responsibilities that they 
might have. The author believes that by managing to understand learners’ views and 
perceptions at this level, it would become easier to structure any education policies 
that allow learners to realise the relationship between rights and responsibilities. 
Such an understanding would improve their learning attainment. 
 
1.4 AIM, AND OBJECTIVES 
The aim of this study is to explore how born frees exercise their rights and 
responsibilities to learn in classroom settings in manners that would improve learning 
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attainment.  
The following objectives have been outlined for the study: 
1. To determine the born frees understanding of rights and responsibilities. 
2. To plan and implement teaching approaches that would allow born frees to take 
responsibility of their learning and improve in performance. 
 
1.5 RESEARCH APPROACH AND METHODOLOGY  
In the view of Creswell, Hanson, Clark Plano and Morales (2007), a research design 
typically guides the research and gives protocol to an investigation. It indicates 
precisely, the roles of the participants and the researcher, detailing aspects including 
the order to be followed. This is alluded to by Burns and Grove (2010) when they 
state that the research design gives a typical scheme to use during a study, through 
maintaining a maximum control over the inherent factors that might in some way 
temper with the validity of the research’s findings. Similar views are shared by 
O’Leary (2004), who further notes that the research design is an envisaged 
framework that would be associated with a specific alignment of definitive tradition 
that would be used to undertake some research.  
This research is located within the exploratory ethnomethodology paradigm. This is 
because it seeks to explore the learners’ views and understandings of the 
relationship between rights and responsibilities and map out how it affects their 
learning achievement. In the view of Needleman and Needleman (2015), a research 
of this category is undertaken in-situ in the field, and it often calls for sufficient 
understanding of what constitutes the social meanings and processes in a grounded 
manner. To achieve this, the study uses interviews and classroom observations. The 
interviews take the form of focus groups and individual interviews. 
I considered my research to be pragmatic because my intention is to come up with 
an exploration of the views and perhaps experiences of born frees pertaining to the 
relationship between rights and responsibilities. The ultimate intention is to find ways 
of making the born frees realise the need to be responsible in and out of the 
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classroom. This would most likely improve their learning.   
The process of sampling in research is very crucial in the sense that it determines 
the sources of the data will have to be collected. The term sampling has been 
defined by O’Leary (2004) as the process whereby the most practical measures are 
used in an attempt to assemble and study a representative section belonging to a 
larger population. A population has been described by Polit and Hungler (1999) as a 
collective of all the individuals who possess some inherent characteristic obeying 
and meeting some prescribed eligibility criteria as determined by the researcher.  
In this study, I was working my Life Orientation Grade 7 class which has 35 learners 
among them 20 boys and 15 girls. The average age of the learners is 16 years. I 
employed convenient sampling to maximise on the high accessibility that I had to 
these learners since I teach them. The sample has both girls and boys to find out if 
there are any differences in the views of rights and responsibilities along the lines of 
gender. 
In this study, the data gathering approaches were oriented and consistent with 
qualitative approaches. Along the same vein, the recording of the proceedings (both 
audio and video), the transcription later on, and the application of the conversational 
analysis were all consistent with the research approach used in this approach. 
The recording of the proceedings is important in the sense that it provides back up to 
the research process; of which could be re-analysed if need be. Of particular 
significance is the use of video recording of which would allow for the analysis of 
gestures during the proceedings. 
The issues of validity and reliability occupy a very much central role in the 
undertaking of research in education. The two concepts provide an overview of the 
rigor that was applied in the research process (Henning et al., 2004). As explained 
by Drost (2011) reliability is an expression of how repeatable measurements are 
when they are being performed by different people, including under different 
conditions and circumstances using a common tool. As elaborated by Thanasegaran 
(2009) reliability represents a degree to which a tool produces measurements that 
have consistent results in its procedural use. He goes on to explain that it involves 
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aspects of consistency and reproducibility of undertaken measurements. Validity has 
been defined by Cook and Beckman (2006) as a measure of satisfaction between 
what a test measures and what it should actually measure, in a consistent and 
resolute manner (Coughlan, Cronin & Ryan, 2007). Validity is also regarded as the 
extent to which the theoretical propositions and the forthcoming evidence render 
support to the suggested explanation of the test scores as intended (Ary, Jacobs & 
Razavieh, 2002).The use of the concepts of validity and reliability have however 
been mostly associated with quantitative research. As explained by Golafshani 
(2003) when using them in qualitative research, there is a need to bring in 
triangulation processes so that the methods of data collection could complement 
each other. 
The following validity and reliability checks recommended by Merriam (1998) will be 
used during the study. 
Table 1: Validity and reliability checks 
Validity and reliability check approach Rationale  
Triangulation I will make use of various sources of 
data to authenticate my findings as they 
emerge.  
 
Member checks I will continuously validate my 
interpretations with the learners as the 
study progresses. 
 
Peer review Ongoing dialogue coupled with critical 
reflection in collaboration with other 
researchers shall be carried out. 
Reflexivity I will undertake a thorough and 
reflective critical self-reflection to get rid 
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of possible bias during my interpretation 
of the data. 
Audit trails I will provide a broad justification of 
methods, procedures and reasons for 
decisions that I will take. 
Rich description To contextualise the study, I shall 
provide an elaborate description of 
procedures.   
 
 
Before the study commences, I shall pursue ethical guidelines. This would include 
applying for ethical clearance from the Ethics Committee at the University of 
Johannesburg. I shall also seek permission from the Gauteng Department of 
Education, as expected. Subsequently the consent of the school authorities and the 
guardians of the learners shall also be sought. 
The anticipated findings of the study are that born free learners think that they have 
express rights and do not need to take responsibility in their exercising of those 
rights. I also expect learners’ performance to improve upon their assumption of 
responsibilities. This is because they will be perhaps see the need to work hard. 
 
1.6 OVERVIEW OF DISSERTATION CHAPTERS 
Chapter One gives an outline of the entire study. It also states the aims and 
objectives of the study and provides a brief discussion of the literature review 
relevant to the study. It also contains a brief review of the research methodology and 
data analysis methods used. 
 
Chapter Two provides a detailed and comprehensive review and analysis of the 
literature on born frees and learning. 
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Chapter Three looks in detail at the research design that was used. It includes an in-
depth review of the literature pertaining to the chosen methods. This would include 
an explicit discussion of the research ethics that were followed.  
 
Chapter Four presents the data analysis and a discussion of the results obtained in 
the study. The discussion of the results has been informed by the research question.  
Chapter Five provides conclusions in relation to the research question. This chapter 
also discusses implications and limitations of the study, and makes 
recommendations. 
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CHAPTER 2: LITERATURE REVIEW 
 
2.1 INTRODUCTION AND BACKGROUND OF THE STUDY 
Some studies in South Africa have looked at the influence of behaviour on the 
learner performance and achievement in learning (Marais & Meier, 2010). It was 
realised in a number of them that learners often did not perform well in schools 
where there were high levels of violence and other associated misbehaviours by 
learners (Ncontsa & Shumba, 2013). Some of the key factors associated with the 
learners’ developing of negligent attitude towards learning stem from society. A 
typical example is what learners might perhaps perceive to be their rights. It has 
been reported in the literature that learners sometimes feel that they have express 
rights no matter where they are (De Wet, 2003; Oosthuizen & Van Staden, 2007). 
What has been also been found is that learners’ understanding of rights does not 
have a concurrent understanding of responsibilities. To that extent, learners would 
exercise what they feel are their rights even at the expense of their learning. As 
indicated in the literature, this would lead to the learners failing to fulfil their roles as 
responsible citizens of their country (Van Vollenhoven & Glenn, 2006). None of the 
studies however have gone into the details of looking at how the learners’ 
perceptions of their rights and responsibilities affect their learning performance and 
outcomes. 
Various other studies have looked at the Born Free generation in South Africa. 
Norgaard (2015) for instance has undertaken a study on the ways in which the Born 
Free generation could contribute to the success of democracy in South Africa. His 
research problem was an analysis of the Born Free generation’s attitudes, values 
and beliefs about democracy, and the implications that this could have towards the 
future of South Africa. In this study he collected data in two ways: quantitatively 
through the use of questionnaires and qualitatively through conducting of focus 
group and individual interviews. Norgaard’s argument is that the current state of 
discourse in South African youth is such that it is confined to lines of race and class 
to the extent that their fostering of democracy would not be easy to achieve. His 
findings confirmed that there is need for education to be organised in such a way 
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that it consolidates democratic values. He realised from the study that the Born Free 
generation lacks a collective identity and are separated along ethnic lines making 
them less of critical thinkers. He also found out that the Born Free generation is 
exposed to a number of structural constraints that could affect their desire to 
promote the success of democracy in the country. An analysis of this study is 
essential to my study in the sense that the study looks at finding ways through which 
the Born Free generation could contribute towards the success of democracy in 
South Africa. There is an intersection between this study and my study: my study 
looks at finding ways through which the Born Free generation could be capable of 
understanding the relationship between rights and responsibilities. The issue of 
rights and rights in essence is central to the topic of democracy, since the two form 
the pillars which sustain democracy as an institution. As such by analysing the 
findings of the study I would get an understanding of what the Born Free regard as 
democracy, and how they intend to sustain it. I would then get some important 
framework of how the Born Frees perceive and understand democracy, which would 
be essential to understand how they might view the roles of rights and 
responsibilities within a democratic dispensation. 
Research has also looked at the power of civic education in the democratic 
socialisation of the Born Free generation (Weinstein, 2014). Weinstein’s study 
focussed on selected schools in the Western Cape. His research problem was to 
determine the extent to which civic education could be planned so that it could 
promote the democratisation of the Born Free generation’s understanding of 
phenomena in education. He further sought to make clarifications between civic 
knowledge, skills and values, and how this could have an effect on the development 
of civic responsibility among the Born Free generation. To gather data, he used a 
quasi-experimental study that compared and contrasted the effect of different 
pedagogies on the development of civic responsibility among the Born Free 
generation learners. He also used a quantitative approach, with the use of a 
questionnaire that had close-ended questions. Some empirical analysis was done 
with the use of multilinear regression analysis and factor analysis to verify the 
independence of the variables. Weinstein’s main argument was that, the use of 
specialised pedagogical approaches in teaching, could lead to the achievement of 
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civic education, which in essence could see the development of civic responsibility 
amongst the Born Free learners. From the study, he found out that the provision of 
civic learning opportunities held the potential to increase learners’ civic 
understanding and responsibility awareness amongst the Born Free generation. The 
evidence from his study suggests the development of civic awareness and 
responsibility comes with the development of self-efficacy amongst the Born Free 
generation.  
Historically high levels of learners’ self-efficacy has been found to improve their 
cognitive, motivational and affective levels as well (Bandura, 1993). This would 
overall improve their learning abilities. This article is very important in how I would 
frame my study; it looks at the possibilities of how civic education could be 
implemented with the intention of making the Born Free generation understand the 
need and essence of democratic socialisation. The idea of democratic socialisation 
is implied in my study. The process whereby the Born Free generation situates their 
understanding of the relationship between rights and responsibilities which forms a 
central part of my study would be assisted by an analysis of how the generation 
looks at the process of socialisation through civic education. By understanding how 
the socialisation takes place in civic education, I would be able to get an 
understanding of how the theme of looking at the relationship between rights and 
responsibilities can be approached, which in its own right is an aspect of 
socialisation.  
In a study in 2011, Mattes (2011) examined the prospects of Born Frees in the view 
of how they could implement generational change in post-apartheid South Africa. His 
study was underlined by the problem that formal education given to the Born Free 
generation was failing to prop pro-democratic support in South Africa. He collected 
his data through nationally representative surveys between 1998 and 2008. His main 
argument was that the South African school curriculum and the education system at 
large were only privileging the affluent schools in terms of promoting democratic 
ideals in teaching and learning. He found out from the study that irrespective of the 
actions and intentions of the education system and the curriculum, the Born Free 
generation took little regard of democracy as compared to their elders. The study 
however found out that the Born Free generation nonetheless replicated the 
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apartheid characteristics of the past. This view is alluded to by Mattes (2011) who 
also found out that one of the problems that the Born Free generation faced with the 
upholding of democratic ideals, is the high rates of inequality that they experienced, 
coupled with learning in dysfunctional schools with incompetent teachers. Their 
findings moreover agree with the findings of the study by Christie (1998) which also 
found the schools to be generally dysfunctional, and the teachers both demotivated 
and generally incompetent to implement the curriculum.  
The generational change that is implied here could in a way be related to the change 
of perception of the relationship between rights and responsibilities. An analysis of 
how they manage generational change would be essential to explaining an approach 
whereby I would be studying a methodology of how they may be able to map out the 
relationship between rights and responsibilities. This would then allow me to map out 
a gap for my study and avoid unnecessary repetitions. 
Similarly, another relevant study was conducted by Mattes and Mughogho, (2010) 
looked at the impact of formal education on democratic values and citizenship in 
Africa at continental level. The study followed a mixed method approach with the use 
of both qualitative and quantitative methodologies. Their main argument was that 
formal education was contributing very little to the democratic citizenship in Africa as 
a whole. One of their findings was that the provision of education to the younger 
generations in Africa was hardly improving the political participation of that 
generation, with high levels of voter apathy and political contributions from them 
being noted. These studies have also emphasised that other than the general 
preference for democracy, formal education does not support democratic 
orientations such as equality, accountability and equality to the Born Free 
generation. An analysis of the impact of formal education on democratic citizenship 
at a continental level would be very important for my study. By looking at the 
continental level, I obtain a wider framework of how democratic citizenship is 
conceived in different countries in Africa. The issue of democratic citizenship is 
related to the relationship between rights and responsibilities, which in the literature 
is reported as construing the issue of citizenship at its intersection (Goold et al., 
2009). Consequently, by making a concise analysis of how similar issues are dealt 
with in other African countries, I would be in a position to find how the use of 
 23 
 
democratic citizenship could be integrated into the South African curriculum with the 
intention of making learners realise the importance of enjoying rights within the 
expected fathom of responsibilities. As such, the study looks at the Born Frees’ 
understanding of the relationship between rights and responsibilities in learning. 
Whilst numerous studies analysed the issues of rights and responsibilities and how 
their understanding often undermines the discipline in South African schools 
(Mkhize,2002), none of them have looked at how the Born Frees’ understanding of 
rights could translate to poor learning attainment due to failure to meet learning 
outcomes. In that regard, the Born Free learners might not associate rights with 
responsibilities. This study seeks first to find out the Born Free learners’ 
understanding and perceptions of the relationship between rights and 
responsibilities, and then proceed to investigate the approaches that may be put in 
place during teaching Life Orientation, to enhance Born Free learners’ 
comprehension of the affordances of exercising rights within the realms of 
responsibilities. Due to the compulsory status of Life Orientation as a subject, the 
learners’ understanding of rights and responsibilities in this area could become 
translated into an improvement in attitude and behaviour. This perhaps could lead to 
more focus on school work, and hence in learning attainment. It is envisaged that the 
improvement in behaviour could be of benefit in all the other subject areas, and thus 
a wholesome improvement in performance across all the subjects. In doing this, the 
study shall look at the learners’ current understanding of social responsibility as 
encapsulated in the CAPS document for Life Orientation. As indicated in the CAPS 
curriculum (Department of Basic education, 2011) social responsibility as a concept 
is broad, and covers issues including children’s rights and responsibilities, cultures 
and morals and religions in South Africa, this study only intends to be centred on 
children’s rights and responsibilities. I have realised that my learners do not 
understand the relationship between rights and responsibilities, and the trend is 
perhaps true with other Born Frees.  
 
 
 
 24 
 
2.2 LEARNING NEEDS OF THE BORN FREES 
In this section I am exploring what are the learning needs of the Born Free 
generation. To achieve this, it would be essential to first define what is meant by a 
learning need, and then go further to carry out what a learning needs analysis of the 
Born Free generation in South Africa. A learning needs analysis is essential in that it 
gives an indication of the conditions that should be prevail for leaning to be 
attainable. All learning in essence intends to facilitate learning attainment amongst 
learners. Learning attainment has been defined by Tillema and van der Westhuizen 
(2006) as that situation whereby barriers are excluded from the learning of learners 
to the extent that the learners will get to understand concepts without any 
hindrances. Their further emphasis is that this would essentially lead to the 
achievement of equitable learning.  
Another key attribute that learners need is critical consciousness during their 
learning. In the literature, critical consciousness is defined as a moral awareness 
attitude that allows individuals to engage and make sense of social reality through 
the interpretation of the circumstances that surround them. A special emphasis 
would be on how they relate to the circumstances that they encounter, a trend that 
would define their self-actualisation and concurrent self-realisation. In other words, it 
actually is the basis of how they make choices, and has been regarded by 
Mustakova-Possardt (1998) as an outcome of moral motivation. Fletcher (1998) 
regards critical consciousness as self-definition of an individual amidst a multiplicity 
of in some cases contradictory situations. Given the diversity of the population within 
the South African environment, it would be essential for learners to be inducted in to 
the ideals of critical consciousness for them to develop such essential attitudes such 
as tolerance for the other. This would necessity the development of collaborative 
learning and problem-solving attitudes, which sociocultural scholars such as Wertsch 
(1994) and Vygotsky (1978) regard as the epitome of all learning due to the inter-
mental sharing of ideas. 
So, in summary, it can be argued that one of the most profound learning needs of 
the Born Frees is the development of critical thinking. The development of critical 
thinking nonetheless is related to the development of critical consciousness. The 
 25 
 
author believes that through being critical consciousness, learners would develop 
attitudes that would allow them to examine and evaluate and views without being 
partisan and dogmatic. Critical consciousness would also be achieved through 
collaborative learning which would be characterised by the sharing of ideas. 
 
2.3 CHALLENGES FACED BY BORN FREES IN THEIR LEARNING 
Studies on the situations of Born Frees in South Africa have reported on a multiplicity 
of issues that affect their welfare leading to poor learning attainment. Scholars such 
as Norgaard (2015) have commented that one of the main issues that affects the 
Born Frees at the moment is the racial discourse that is prevalent within the society. 
He goes further to explain that the current racial discourse is polarised in terms of 
ethnicity and gender. During my teaching I have observed how learners for instance 
whose first language is English, make jokes of me when I pronounce English words 
with an accent that is pre-determined by my vernacular. This trend is also common 
amongst learners themselves, and in some cases tends to descend into 
confrontations. I have realised how this essentially undermines the democracy and 
tolerance that would be expected within the education system. As such, learning is 
compromised, especially those of learners who feel that that their languages and 
cultures are inferior and would not dare to participate in class for fear of humiliation. 
It is also discernible from Norgaard’s views that given the reported current it 
becomes increasingly difficult for Born Frees to attain critical consciousness from 
their learning. It is my view the ability to recognise the social nature of human 
interaction and committing to ways of perpetuating its sustenance is crucial for the 
dialogical learning (Koschmann, 1999). 
The other major issues that the Born Frees are facing is the continued changing of 
the curricular in education. Within the first decade, the South African curriculum 
changed at least thrice (Jansen, 1998; Sayed & Ahmed, 2011). If curriculum is 
regarded as a set of skills, values and attitudes that should be passed from one 
generation to another in a systematic manner (Le Grange, 2007; Siebörger & Dean, 
2002) through the school system, it becomes questionable whether this is achieved 
when it keeps changing. In the end, this could affect the motivation of the learners to 
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achieve the learning outcomes as intended. The diminishing levels of motivation 
amongst South African Born Frees is reported in the literature (Masitsa, 2007; Iwu, 
Gwija, Benedict & Tengeh, 2013; Mji & Makgato, 2006; Modisaotsile, 2012), and has 
also been attributed to the low motivation of the teachers themselves (Steyn, 2002; 
Steyn & Van Wyk, 1999).  
Other scholars have reported that one of the key challenges that the Born Free 
generation is facing is the lack of identity. This issue has been extensively mentioned 
by Norgaard (2015) in his study of the challenges that the Born Free generation is 
facing in South Africa. He explains that in part the lack of identity is fomented by the 
apartheid history of the country whose traces continue to be evident in everyday life. 
In his view, whilst the learners experience freedom in principle, they however do not 
experience the necessities that are associated with a free society and a free 
generation. The high levels of unemployment and the resorting of the Born Frees to 
the informal sector of the economy bear testimony to the difficult and adverse 
situations that they find themselves in. Consequently, their ideological understanding 
of freedom and their day-to-day experience are not complimenting each other and as 
such they lack an identity. This lack of identity compromises their learning processes 
and could be regarded as the source of problems such as negative attitudes towards 
life in general and crime (Campbell & MacPhail, 2002). 
Scholars such as Brock-Utne (2015) and Webb (2002) have also reported that one 
of the key challenges of learning in South African schools is language. They argue 
that the majority of the learners are being taught in a second or even third language 
that they do not speak at home and are not familiar with. In the process, their 
learning attainment is compromised. 
It is also reported in the literature that one of the key challenges that Born Frees 
meet is poverty (Naicker, 2005). This includes issues such as lack of basic resources 
needed by the learners to achieve their learning. It is in the literature that one of the 
key forces aggravating this situation is the prevalence of the HIV/AIDS epidemic 
(Campbell & MacPhail, 2002). 
It has been mentioned in this section that the Born Free generation in South Africa 
faces tremendous challenges. Such challenges include the constantly changing 
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curriculum, poverty and a lack of identity. However, it is the lack of identity which 
perhaps leads to the Born Frees’ lack of understanding between their rights and 
responsibilities. It would be of essence to explore how Born Frees exercise their 
rights and responsibilities when they learn in interactive classroom settings.  
 
2.4 INFLUENCE OF URBANISATION ON LEARNING  
In the literature, a lot has been said about the relationship between urbanisation and 
learning. Scholars such as Ashiq (2015) have explored how urbanisation often leads 
to juvenile delinquency thus compromising the learning of adolescents. Ashiq has 
reported that the restructuring of society due to modernisation has led to the 
misunderstanding of rights and responsibilities by the youth. He explains further that 
this has led to the development of negative attitudes towards learning and life in 
general. One of the issues that have been raised against urbanisation is the rate at 
which its devices such as media makes the contact between the youth and the 
criminals very easy (Ashiq, 2015; Ybarra et al., 2008). This assertion has been 
confirmed by McDavid and McCandless (1962) when they undertook a comparative 
study that analysed the effect of the community on the attitude development of 
youth. They concluded that the youth that are brought up in civilised communities 
develop positive attitude which were characterised by awareness of their 
responsibilities and limits. They concluded that such youth often get professional 
qualifications and become productive in their communities. On the contrary the youth 
that were brought up in uncivilised urban situations developed most often into 
careless attitudes often dropping from school and getting incarcerated. 
In a study that was carried out by Cox et al. (2013) on the influence of urbanisation 
they concluded that the effects of the phenomenon are multi-faceted. They range 
from the disentangling of the extended family up to the fragmentation of family life 
when parents take on careers leaving the children unattended. They reiterated that 
as a result of urbanisation the youth tend to see no need for learning and attending 
schools and could in some cases resort to immoral activities such as drug-peddling 
as a result of the absence parental care. 
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In 1964 Weinberg carried out a study on the influence of urbanisation on children’s 
school attendance. His findings were later confirmed by Cox et al. (2013) that the 
key problem is the disorganisation of family life. In the majority of the cases where 
youth dropped from school there were coupled issues of estranged families, leaving 
the youth to look after their own welfare. Due to the demanding nature of school life 
they tended to consequently drop from school. A similar analysis was carried in 2008 
in Ghana by Wireko-Brobby (2008). One of the key findings alluded to the findings of 
Weinberg (1964) that urbanisation was affecting the family life which acted 
previously as the custodian of moral values and ethics. The need for effective 
parenting was confirmed by Gibbs and Giever (1995) in a study that he carried out 
regarding to how youth develop self-control. They concluded from the study that 
effective parenting wields the positive effect of instilling discipline in the youth. In 
those cases, when the learners go to school there is a continuity in terms of the 
behavioural expectations.  
The United Nations have also accrued out a study on the influence of urbanisation of 
youth development in 2003. They concluded that in general, the basic features of the 
urban environment fosters the development of anti-social behaviour. Pointed issues 
include how the urban environment tends to weaken social relations and control. 
They also pointed out the negative influence of technology which they accuse of 
taking over the parental roles of the parents (Rosen, et al, 2014). Similar issues have 
been raised by Sanidad-Leones (2006) adding the dimension that urbanisation often 
causes poverty which leads to negative attitudes towards life in general and 
education in particular. The issue of poverty is worsened by the issue of peer 
influence where the youth may decide to drop from school to work towards the 
eradication of the poverty that they face at home (Hanpanyapichit & Somsin, 2003; 
Trillo & Redondo, 2013). Similar findings have also been even religiously 
conservative countries such as Pakistan where morality is strongly upheld (Khurshid 
& Urooj, 2012). 
 
2.5 PROMOTING YOUTH LEARNING THROUGH SELF-DETERMINATION 
Various authors have highlighted the issues that youth face in their learning. 
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Ackerman (2006) has suggested the promotion of self-determination as a way of 
conscientising the youth in productive ways that would make them learn. As defined 
by Serna and Lau-Smith (1995:144) self-determination: 
 …..refers to an individual’s awareness of personal strengths and weaknesses, 
 the ability to set goals and make choices, to be assertive at appropriate 
 times, and to interact with others in a socially competent manner. A self-
 determined person is able to make independent decisions based on his or her 
 ability to use resources, which includes collaborating and networking with 
 others. The outcome of a self-determined person is the ability to realize his or 
 her own potential, to become a productive member of a community, and to 
 obtain his or her goals without infringing on the rights, responsibilities, and 
 goals  of others. 
Adding to this view, Coleman (1966) has reported that during this process the youth 
need to be taught and be made aware of the need to have a sense of purpose in 
their learning. This view follows the findings by Mithaug, Martin, and Agran, (1987) if 
learning has to be successful learning would be achieved when learners get to 
assess their needs and determine their goals. Under those circumstances, the role of 
the teacher would be to avail circumstances that would allow the learners to be 
reflective on their own learning processes. Teachers in this case would be acting in 
loco-parentis taking the role that Mithaug (1996) regards as the cornerstone of the 
children’s motivation and success in learning. That role includes expressing positive 
regards for the youth about their success. The possibility is that such positive 
comments would make the youth model their behaviour towards fulfilling it. This in 
the view of White et al. (1982) leads to the development of responsible 
purposefulness. When this happens, there is a high possibility that the learners 
would become aware of how to work within the bounds of their rights through being 
responsible. This view is alluded to by Martin and Marshall (1995: 147) who 
reiterated that self-directed individuals:  
 Know how to choose-they know what they want and how to get it. From an 
 awareness of personal needs, self-determined individuals choose goals, and 
 then doggedly pursue them. This involves asserting an individual’s presence, 
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 making his or her needs known, evaluating progress toward meeting goals, 
 adjusting performance and creating unique approaches to solve problems. 
This view is alluded to by Wehmeyer, Kelchner and Richards (1996) who emphasise 
that the importance of letting individuals become self-deterministic is because they 
become autonomously responsible, they develop self-regulation and also this would 
be based on their own psychological self-assessment and empowerment. The 
importance of self-regulation is shaping the youth’s behaviour is addressed by  
Whitman (1990) when he explains that self-regulation forms a central determinant of 
the development of the majority of the behavioural traits since when individuals are 
capable of making sounds decisions regarding how they have to act in certain 
circumstances. White goes on to mention that when individuals become self-
regulated they in a coupled manner develop self-monitoring. He defined self-
monitoring as the ability to observe and monitor one’s own actions as per the 
dictates of the environment.  Whitman (1990) gives an elaborate explanation of how 
self-monitoring leads to self-evaluation which also leads to self-administration which 
is the pinnacle of the self-direction process. Whitman’s (1990) analysis of self-
directed has been used by Shogren, Kennedy, Dowsett, Villarreal and Little (2013) to 
come up with what they regard as the principle characteristics of self-directed 
learning viz: autonomy, self-realization, and psychological empowerment. 
 
 2.6 INTERACTIVE LEARNING 
Interactive learning is regarded one of the ways in which youth may be inducted into 
so that they may be able to understand the relationship between rights and 
responsibilities. The efficacy of the approach is based on the ability of the learners to 
interact with each other and with the teacher as they learn within their context. When 
that happens, they would be in a position to collectively weight views and augment 
each other’s perceptions. Snell and Linda (1999) have mentioned that interactive 
learning involves a two-way interaction between two parties. They go onto categorise 
the interactive learning as taking place across three categories: 
 (i) Between the learners and the learning material; 
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 (ii) Amongst the learners; and 
 (iii) Between the learners and the teacher. 
In their further elaboration, Snell and Linda have explained that in cases where 
interactive learning takes place, the role of the teacher changes from that of a canon 
to that of facilitator of learning. As reported else in the literature (Feden, 1994; 
Murray, 1993) the advantages of interactive learning ranges from an increase in the 
motivation levels of the learners to the learners’ active participation during the 
learning process. Other scholars have also commented that interactive learning 
improves learners’ attention span during the learning process (Foley & Smilansky, 
1980; Stuart & Rutherford, 1978), while other have praise the method for its ability to 
increase both the teacher and the learners’ interest in the learning process (Gage & 
Berliner, 1991; Meyers & Jones, 1993; Papp & Miller, 1996). In this study, it is 
suggested that the implementation of interactive learning approaches might prove 
useful in letting the learners understand the relationship between rights and 
responsibilities. By enhancing the learners’ interest and motivation in the learning 
process, the approach holds the potential to for them to be reflective in their views 
about rights and responsibilities. By doing that they would be a potential for them to 
get an understanding of the need to act within their rights and aim towards higher 
learning attainment. 
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CHAPTER 3: RESEARCH METHODOLOGY AND DESIGN 
 
3.1 INTRODUCTION 
In the view of Creswell and Plano (2007), a research design typically guides the 
research and gives protocol to an investigation. It indicates precisely, the roles of the 
participants and the researcher, detailing aspects including the order to be followed. 
This is alluded to by Burns and Grove (2003) when they state that the research 
design gives a typical scheme to use during a study, through maintaining a 
maximum control over the inherent factors that might in some way temper with the 
validity of the research’s findings. Similar views are shared by O’Leary (2004), who 
further notes that the research design is an envisaged framework that would be 
associated with a specific alignment of definitive tradition that would be used to 
undertake some research.  
This research is located within the exploratory ethnomethodology paradigm. This is 
because it seeks to explore the learners’ views and understandings of the 
relationship between rights and responsibilities and map out how it affects their 
learning achievement. In the view of Needleman and Needleman (1996), a research 
of this category is undertaken in-situ in the field, and it often calls for sufficient 
understanding of what constitutes the social meanings and processes in a grounded 
manner. To achieve this, the study uses conversation analysis methods. . 
I considered my research to be pragmatic because my intention is to explore the 
views and experiences of born frees pertaining to their understanding of rights and 
responsibilities. The ultimate intention is to find ways of making the born frees realise 
the need to be responsible in and out of the classroom. This would most likely 
improve their learning.   
 
3.2 RESEARCH QUESTIONS AND OBJECTIVES 
The aim of this study is to analyse their understanding of rights and responsibilities in 
relation to learning in classroom learning practices within an urban set up. This 
understanding is analysed in the context of a classroom learning activity in Life 
Orientation would include giving them collaborative and interactive learning tasks to 
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observe the how they express their understanding, and how this expression is 
related learning attainment. The following research question guided the research:  
 
How do Born Frees’ exercise their rights and responsibilities to learn in classrooms 
in interactive settings? 
The following objectives have been outlined for the study: 
1. To determine the Born Frees’ understanding of rights and responsibilities in the 
context of peer interaction in a Life Orientation lesson. 
2. To clarify how the understanding of rights and responsibilities is related to their 
learning of a Life Orientation lesson topic. 
 
3.3 RESEARCH DESIGN 
Creswell (2005) explains that the role of the research design is to give direction to 
the research. The research design gives precision and protocol pertaining to the 
roles that the participants and the researcher have to follow including the order that 
has to be adhered to.  Similar sentiments regarding to the research designs are 
shared by Burns and Grove (2003). Burns and Grove detailed that it is the role of the 
research design to ensure that all the factors within the study are measured in a 
precise manner. The research design also has to ensure that validity of the research 
findings is kept under check throughout the study to ensure that the findings are 
trustworthy. It is the view of O’Leary (2004) that the research design is a pre-planned 
framework that seeks to outline how the research process would be carried.   
 
This research is located within the exploratory ethnomethodology paradigm. This is 
because it seeks to explore the learners’ views and understandings of the 
relationship between rights and responsibilities and map out how it affects their 
learning achievement. In the view of Needleman and Needleman (1996), a research 
of this category is undertaken in-situ in the field, and it often calls for sufficient 
understanding of what constitutes the social meanings and processes in a grounded 
manner. To achieve this, the study uses interviews and classroom observations. The 
interviews take the form of focus groups and individual interviews. 
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3.4 SAMPLING AND PARTICIPANTS  
The aim of this section is to describe consider options and motivate decisions…how 
the sampling process was carried out in the study. 
 
3.4.1 Sampling 
In any research, the role of sampling to decide how the participants are selected 
(Coyne, 1997). As defined by O’Leary (2004) sampling is a process that guides the 
measures that are followed in the identification of a target population that is to be 
studied.  In the view of Polit and Hungler (1999) a population is a group of individuals 
that share similar characteristics that conform to certain traits that need to be studied 
in a research. It is their possession of these characteristics that make them suitable 
for the study. In most cases, these characteristics are pre-determined by the 
researcher, and their analysis form a central need for the carrying out of the study. 
Curtis, Gesler, Smith and Washburn (2000) have also added that sampling has a lot 
to do with the validity of the research findings.  
 
Creswell (2005) identifies the following criteria as important in the selection of a 
study sample:  
 
● The purpose and rationale of the research; 
● The extent to which the sample is representative; 
● The extent to which the participants are both co-operative and available; 
● The accessibility of the site; 
● How big the sample is; and 
● The sum of the costs that would be part of the research. 
 
In this study, I was working my Life Orientation Grade 7 class which has 35 learners 
among them 20 boys and 15 girls. The average age of the learners is 16 years. I 
employed convenient sampling to maximise on the high accessibility that I had to 
these learners since I teach them. The sample has both girls and boys to find out if 
there are any differences in the views of rights and responsibilities along the lines of 
gender. 
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In this study, purposive sampling as defined by (Cohen, Manion & Morrison, 2000) 
was employed. As explained by Jupp (2006) with purposive sampling, it is the 
researcher’s decision to determine the participants of the study. Tongco (2007), 
explains that one of importance of purposive sampling is that it only selects the 
participants that possess the required characteristics and traits.  This implies that in 
purposive sampling, criteria are pre-determined by the researcher and thus leaving 
nothing to randomness (Tongco, 2007). The criteria used were…  
 
3.5   RESEARCH METHODOLOGY 
3.5.1 Setting 
The setting of the research is the actual physical location whereat the 
research is done. The setting has to be as natural as possible. As explained 
by Naidoo (2010), both the setting and the context have to be in their most 
natural states so that the process will be free from bias. 
The research did take place within the suburb of Auckland Park in 
Johannesburg. The school is located in Melville. The learners generally come 
from middle to upper income brackets of society, and are from diverse 
backgrounds, cultures and languages. The school runs from grade R to grade 
7. The language of learning and teaching (LOLT) are English and Afrikaans. 
The Grade 7 classroom was used as the venue for the research. The 
classroom was big enough for my research. Furthermore, the classroom had 
functional electricity sockets to allow me charge my gadgets if they run out of 
power. The room as had adequate lightning and audio facilities. The 
permission to use the facilities was priorly applied for and granted (See 
annexure). 
3.5.2 Procedure  
The following issues were regarded during the procedure: 
a) Identification of participants 
b) Seeking of permission 
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c) Planning of how the research was going to take place 
d) Where the research would take place 
e) The time during which the research would take place 
f) Where the research would take place 
g) When the research would take place 
 
There were various meetings with the school authorities including the School 
Governing Body (SGB) and the Head of Department of the in preparation for the day 
of the research. The intention was to make the process as consultative as possible 
so as to make the research smooth. Discussed issues include the ethics and how 
participants’ integrity would be protected. The entire research process from the data 
collection, transcription and analysis was also outlined during the meetings, and the 
views of the authorities were considered. 
 
3.5.3 Data gathering methods 
The data gathering approaches were oriented and consistent with qualitative 
approaches. Along the same vein, the recording of the proceedings (both 
audio and video), the transcription later on, and the application of the 
conversational analysis were all consistent with the research approach used 
in this approach. 
The recording of the proceedings is important in the sense that it provides 
back up to the research process; of which could be re-analysed if need be. Of 
particular significance is the use of video recording of which would allow for 
the analysis of gestures during the proceedings. 
3.5.4 Data Collection 
The collection of the data took place at the school where the participants 
where in Grade 7. Prior to the data collection, three meetings were held with 
the participants to ensure their confirmation of the participation with regards to 
the ethical requirements. The issue of the consent forms was also discussed 
 37 
 
during these meetings. During these meetings the participants were also 
encouraged to ask any questions that might be bothering them. 
During the proceedings data was collected through audio-visual recording and 
observation. Notes were being taken during the observation in order to 
triangulate with the audio-visual recordings during data analysis. The audio-
visual recording were carried out by a cameraman hired to perform that task 
specifically. The participants were made aware of the role of the camera man 
and the recording equipment.  
3.5.5 The value of audio-visual recording in the research 
The audio-visual recording refers to the use of cameras and voice-recorders 
to capture both audio and visual proceedings during the conversation 
proceedings. As explained by Jewitt (2012), the use of audio and visual 
recordings is important in the sense that it provides ample opportunities for 
reflection on the study. It can further be used as a tool for corroboration of the 
proceedings (Roth, 2009). 
The use of the video recording reflections has however been described as 
taking the following forms: 
(i) The categorical construction and reconstruction of past thinking,  
(ii) The use of post-activity narratives as part of triangulation, 
(iii) The strategic reconstruction of reflective present and future actions and 
reactions (Tochon, 2009). 
 
The use of the audio and visual recording also agrees with the views of 
Magano, Mostert and Van der Westhuizen (2010) where they state that 
conversations should be captured holistically and, in their entirety, including 
all the gestures involved. The recording of such instances would be very 
essential in the transcription process where their implications would have to 
be documented appropriately. 
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The recording equipment was stationed where it would record all the 
transactions without missing any instance, and also without any possible 
distances. The equipment’s connection to power was well established and 
also some back up batteries for the voice recorders were in place. 
The siting arrangement allowed all the participants to sit in a circle with the 
teacher being the chairperson of the deliberations. The participants sat 
randomly with regards to gender. The recording of the proceeding lasted for 
an hour.  
3.5.6 Data analysis 
In line with the qualitative approach intended to be used in this study, 
Conversation Analysis was employed as the tool to analyse the data. In my 
attempt to undertake the analysis I read and re-read the conversations a 
multiple number of times with the intention of recognizing, identifying  and 
picking instances of learning content, the proceeding of sequencing, turn-
talking and gestures as I mentioned in Chapter 2. These would apparently 
help me in answering my research questions. 
The research topic is:  
Born Frees’ understanding and exercising of their rights and responsibilities to 
learn in an urban classroom 
 The following objectives have been outlined for the study: 
1. To determine the born frees understanding of rights and responsibilities. 
2. To plan and implement teaching approaches that would allow born frees to 
take responsibility of their learning and improve in performance. 
3.5.7 Conversation Analysis (CA): Its nature and relevance 
3.5.7.1 Introduction 
This study intends to develop an understanding of how learners’ 
conversations unfold and possibly at peer level as they discuss issues related 
to rights and responsibilities within an urban set up. The study further seeks to 
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explore how educators may use talk as a mechanism to share their 
knowledge through conversations with learners. 
As explained by Bushell (2011) CA involves the planed and systematic 
analysis of talk produced during the proceeding of everyday interactions 
amongst individuals. He goes further to describe it as talk-in-action taking 
place within any setting characterising everyday interactions. The approach 
emphasises the recognition of social actions as having tremendous 
significance to those individuals producing them. The approach thus, explores 
the latent rules that characterise conversations, and go further to analyse their 
significance in the process of meaning-making.  
Whilst it emphasises both the structure, pattern and process informing social 
interactions, CA primarily focusses on the development of talk (verbal and 
non-verbal) as primary pillars in its research design. The data collection 
process within CA uses video and audio-recording capturing naturally flowing 
instances of interaction. As explained by Perakyla (2005) the results of CA 
yield manifestations of recurrent patterns of social interactions. This view is 
alluded to and extended by Wetherell (2005) who notes that CA involves the 
concurrently common development of sense and common-sense making 
during conversations in context. In the context of this study CA shall capture 
the development of common understanding rights and responsibilities and 
how they influence learning within an urban set up. 
3.5.7.2 Aims of Conversation Analysis  
As explained above, CA aims to explore and determine how turn-talk occurs 
between and amongst participants within a natural setting. The generation of 
these sequences is of profound importance. The analysis further explores the 
use of language through the initiation and generations of requests, 
accusations and counter-accusations and other exchanges. 
According to the other key characteristic of CA is how it is shaped by both the 
content and the context (Seedhouse, 2005). This makes the approach very 
suitable for this study which is ultimately talk and conversation driven with the 
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intention of achieving a common goal. The characteristics of CA are 
summarized by Seedhouse (2004): 
(a) Talk-in-interaction is organized systematically and categorically;  
(b) The contributions during the interactions are shaped and driven by the 
context; 
(c) There should be no order of detail that could be dismissed;  
(d) The process analysis is data driven and bottom up.  
 
3.5.7.3 The how of Conversation Analysis 
In my analysis of transcripts along the CA approach, I am going to follow the 
standard approaches to CA. These approaches have been summarily given 
by Clayman and Gill (2004) as being characterised by macro level interactions 
of patterned actions that may be singular sequences often completed through 
turn at talk. They go further to explain that the approach is characterised by 
specific lexical choices, non-verbal behaviours and contoured intonations. 
3.5.7.4 Levels of Analysis 
Clayman and Gill (2004: 596) have also talked about the importance for the 
researcher to take cognizance of the initial noticings. The later is a tool that a 
researcher would use through a microscopic pattern to explore the micro 
instances of conversational action taking place.  
Explaining the level 2 of conversation Clayman and Gill (2004) have reiterated 
that at this stage, the researcher would be examining the patterns of 
discretely sequenced actions for their sequence-based properties including 
paired actions, and other type specific attributes such as the organization of 
question-answer sequences and news delivery sequences. 
Clayman and Gill (2004) explain that at level 3 there is an exploration of 
singular actions often achieved through one round of talk-turn. Examples of 
actions at that level include questions and news announcements. 
Subsequently at level 4, analysis looks at a very much more microscopic level 
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such as the occurrence of specific lexical choices, contoured intonations and 
various forms of non-verbal behaviours.  
 
3.5.7.5 Turn taking 
The concept of turn talking is based on the tendency of speakers to give each 
other any opportunity to talk. In essence there are alternate sequences of 
talking and listening. As Liddicoat (2011) reiterates, turn talking is about the 
development of a smooth transition between talking and listening. He 
indicates further that turn talking is a normative social interaction etiquette that 
is inevitable for the progress of conversations. Renkema (2004) describes a 
related aspect called the transition-relevance place (TRP) which looks at turn 
talking as a process of transference of responsibility of talking and listening 
often associated with the concurrent development of peak of both listening 
and talking after which the parties have to exchange the roles. 
In a further analysis of turn talking, Seedhouse (2004) has come up with a list 
of norms that should be followed: 
 (1) when the current speaker selects the next speaker in the current turn, 
then the current speaker should stop speaking and the next speaker should 
speak.  
(2) when the current speaker does not select the next speaker, then any one 
participant may self-select to be the next speaker.  
(3) TRP’s maintains the prevention of chaos in an essentially context free 
manner wherein context-sensitivity is recognized.  
 
3.5.7.6 Sequence Organization 
The sequencing of interactional talk is another crucial aspect of CA that is 
considered in this study. The sequencing is based on the issue that all talk 
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and conversations are forms of social interaction. The sequencing would 
therefore be regarded as a form of regulations in order to maintain 
understanding between individuals (Liddicoat, 2011). This is related to 
adjacent pairing which describes how individuals dialogue during 
conversation. Their talk would thus follow each other sequentially though it will 
be directed and specific to the reciprocated pairs. The development and 
patterns of adjacent pairs shall be noted in this study. 
As described by Liddicoat (2011) adjacent pairing has important features that 
have to be watched out for viz: 
It consists: 
(1) of two turns  
(2) of different speakers,  
(3) of speaking that is basically linked and basic;  
(4) speaking that is ordered and,  
(5) talking that is differentiated into pair types.  
The views of Liddicoat (2011) have been alluded to by Schegloff and Sack 
(1973) when they describe adjacency pairs as the very basic unit upon which 
all conversations are essentially built.   
 
3.6 ETHICAL ISSUES 
For ethical clearance purposes, an application was made to the Faculty of Education 
Ethical Committee Ethical. This was followed by the application of clearance from the 
Gauteng Department of Education. Since the study involves minors, the consent of 
the school principal and their parents were also sought and granted.  
 
3.6.1 Informed Consent 
The principal of informed consent outlines that all the information regarding the study 
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is divulged to the participants. As explained by Escobedo, Guerrero, Lujan, Ramirez 
and Serrano (2007) informed consent involves the undertaking of informative 
sessions to the participants before the study commences.  The concept is further 
explained by Crow, Charles, Heath and Wiles (2004) when they state that it involves: 
(a) that correct and sufficient information is made available to the participants. (b) 
that no coercion is done in making the participants get involved in the study; and (c) 
that the parameters of the study are made clear to the participants so that they are 
able to decide on whether to participate or not.  Appendix C and D included the 
samples of the consent letters.  
 
3.6.2 The right to withdraw 
Before the commencement of the study, all the participants were given the 
assurance that they are free to withdraw from the study without any prior conditions 
(Orb, Eisenhauer & Wynaden, 2001). As explained by Edwards (2005) the 
participant should also be informed that they do not have to give any reasons in the 
case that they might decide to withdraw from the study.  
 
 
3.7  TRUSTWORTHINESS 
3.7.1. What is trustworthiness? 
 
In a study trustworthiness measures the extent to which the value of the research 
holds true (Henning et al, 2007). As explained by De Vos, Strydom, Fouche and 
Delport (2015) the trustworthiness of a study is ideally measured in terms of its 
applicability, consistency and neutrality. This is important particularly in qualitative 
studies where in the inside perspective of the participant is of essence in addition to 
the inevitability of the role of the researcher in both the collection and interpretation 
of the data (Babbie & Mouton, 2001). In his explanation of trustworthiness Mason 
(1996) mentioned that trustworthiness is the determinant of both validity and 
reliability. I have found it very essential to ensure both of the two parameters in this 
study which is also a qualitative study. By ensuring the two, I would manage to make 
my findings more applicable across contexts. 
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3.7.2 Validity and reliability of the research 
As explained by Henning, van Rensburg and Smit (2004) validity and reliability are 
important issues in qualitative research. They elaborated further that these two 
concepts are responsible for show-casing the rigour of the research process. As 
defined by Drost (2011) reliability is indication of the extent to which a study is 
repeatable under similar conditions. Regarding validity, Thanasegaran (2009) 
explains that this is a measure of the extent to which a tool is capable of measuring 
what it is intended to measure.  This view is augmented by  
 
Cook and Beckman (2006). Contemporary qualitative researchers such as Lincoln 
and Guba (1985) have however explained that the use of reliability and validity is not 
appropriately used in qualitative research. As such they have suggested the use of 
the term dependability as a better term to meet the parameters of qualitative 
research.  
 
In this study, in accordance with Merriam (1998), the following reliability and validity 
checks were employed.  
 
3.7.2.1 Triangulation 
Triangulation has been defined by Thurmond (2001) as a process whereby data from 
different sources are compared in order to try and make sense of the participants’ 
views in a holistic manner.  In the view of Olsen (2004) the rationale for triangulation 
is based on the need to ascertain confidence in the data. As explained by Cresswell 
and Plano (2013) during triangulation, data from different sources are used to 
confirm or refute each other. Golafshani (2003) has commented that with the use of 
triangulation, the reliability and validity of the data is immensely enhanced. This view 
is alluded to by Risjord, Dunbar and Moloney (2002) who talk about how 
triangulation makes the data complete and satisfactory. In this study, the 
triangulation is achieved when the data from the focus group interviews is brought 
together with the data from the individual interviews. 
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3.7.2.2 Peer review 
The peer review is regarded by Ware and Monkman (2008) as a process of peer-
refereeing whereby the researcher takes his data to another researcher who will then 
critic it. In essence the importance of this is that it improves the synergy of the data 
and the analysis of the findings. In this case, the data was taken to other researchers 
at the university who helped with their own views. Yes and how will this be done in 
this study? 
 
3.7.2.3 Reflexivity 
The essence of reflexivity in research is captured very adequate in the following 
stamen by Gerrish and Lacey (2006: 322). 
Reflexivity is perceived as an integral process in qualitative research whereby 
the researcher reflects continuously on how their own actions, values and 
perceptions impact upon the research setting and can affect data collection 
and analysis.  
Similar sentiments about reflexivity have been shared by Lambert, Jomeen and 
McSherry (2010) who also note the importance of the researcher’s continuous 
analysis of their possible bias during a study. To ensure sufficient reflexivity, I made 
sure that I watched the manifestation of my biases during both the collection of the 
data and the analysis process.  
 
In order to ensure trustworthiness of the research process, the researcher intends to 
follow the steps followed by Guba (1981). This includes ensuring: 
(a) Credibility (the extent to which the findings are congruent with reality) 
(b) Transferability (the extent to which the findings of one study can be applied to 
other situations) 
(c) Dependability (the extent to which other researchers can also follow the same 
methodology and get the same results) 
(d) Conformability (ensuring that the study’s findings are the result of the 
experiences and ideas of the informants, rather than the characteristics and 
preferences of the researcher). 
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The anticipated findings of the study are that Born Free learners think that they have 
express rights and do not need to take responsibility in their exercising of those 
rights. I also expect learners’ performance to improve upon their assumption of 
responsibilities. This is because they will be perhaps see the need to work hard. 
 
3.8 CONCLUSION  
This chapter has given an overview of the methodology followed in the study 
including justifications for any one of them. Emphasis was made that the study 
followed a qualitative approach, and issues of validity and reliability were also 
emphasised. The chapter has also detailed how issues such as ethical clearance 
were addressed.  
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CHAPTER 4: DATA ANALYSIS, FINDINGS, AND DISCUSSION  
4.1 INTRODUCTION  
This chapter reports on both the content and the conversation analysis of the data.  
The chapter begins with reporting on the research process, data analysis and the 
findings based on the research question. Subsequently the chapter focusses on 
conversation analysis and the identified episodes of learning coming from the data. 
To conclude the chapter, a presentation of the discussion based on the findings shall 
be given. 
How do born frees exercise their rights and responsibilities to learn in classroom 
settings in manners that would improve learning attainment? 
 
4.2 THE RESEARCH PROCESS FOLLOWED IN THE STUDY 
4.2.1 Profile of the school  
The study was conducted at a school situated in Auckland Park, Johannesburg. The 
school promotes justice amongst the learners, through the enactment of school 
policies that emphasise diversity and unity of purpose amongst both teachers and 
learners. An emphasis of social justice and inclusion is a key attribute of how rights 
and responsibilities are of importance amongst individuals within a group such as a 
school.  
The school was founded in 1958, specifically to serve the educational needs of the 
Melville section of Auckland Park during the apartheid years. The school has since 
transformed since 1994, leading to the diversity in terms of the learner composition 
by race and so forth. The school’s motto is “growing together for a brighter future”.  
The school which is a public school has about 800 learners and 37 teachers. The 
average class size is 26 learners. 
The racial composition of the school consists of blacks, whites, Indians and coloured 
learners. Almost a third of the learners come from Soweto with the rest coming from 
the surrounding areas. The major language of learning and teaching is English. Only 
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a selection of learners participated in the lesson. Since the lesson was conducted 
outside normal learning hours, participation only for those learners who were willing 
to participate. In accordance with ethical procedure, no learners were forced to 
participate in the study. 
Currently the school offers learners from all walks of South African societies very 
high-quality education. About a third of the school apply for school fees rebate every 
year. Those who apply for such rebates are from marginalised families such as 
refugees, and orphans. 
All participants involved in the study were given full information about the study. 
Joining the study was completely voluntary. The participants therefore agreed to 
participate in the study without any coercion.  The class comprised of 24 learners 10 
boys and 14 girls. These were all grade 7 learners. The average age was 12 years, 
and the racial composition was mixed. 
4.2.2 Phases of data collection 
As outlined in Chapter 3, the research process involved a preparation phase, a data 
gathering phase and an analysis phase. During the preparation phase I obtained 
ethical clearance from the Ethics Committee of the University of Johannesburg 
(Annexured) and permission from the Department of Education. The application for 
the ethical approval from the Department of Education was quite elaborate. It 
involved filling in an application form available on the Gauteng Department of 
Education website. After downloading and filling in this form, I attached it together 
with the ethical approval I was granted by the Faculty Ethical Committee of the 
Faculty of Education at the University of Johannesburg. I also attached my approved 
copy of the proposal and took them to the Head office of the Department of 
Education at 111 Commissioner Street in Johannesburg. After two weeks I then 
received my ethical approval via email. 
Upon receipt of my approval letter from the Department of Education (Annexured), I 
made an appointment to meet with the Principal and the school governing body of 
the school where I intended to carry out my study. I intended to ask for permission to 
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collect data within the school. This meeting was attended by five members of the 
School Governing Body, the School Principal and myself. During the meeting, I was 
asked to make a presentation of what I intended to study and its benefits to the 
school and the community in general. My presentation explained the purpose and 
process of the study, as well as benefits. After my explanation of how the research 
process was going to take place, I then was granted the permission to collect the 
data. Approval by the SGB was given in an emailed letter (See Annexure). I was 
allowed to collect the data only under the conditions that: 
(i) The process was done outside normal learning hours; 
(ii) The parents of the participating learners consented to  
  their children participating in the study; 
(iii) The Phase Head and the Head of Department were  
  supposed to be consulted before the study could begin; 
(iv) I would report back to the Principal and the SGB  
  regarding my findings on the conclusion of the study. 
I consented to meeting all of the given conditions. 
Part of the setting up of the study was to gain consent from parents – this I obtained 
by handing out forms to the learners so that their parents could approve of their 
participation in the study since they are minors. I received the forms back signed by 
all parents of the learners who were willing to participate. I gave the participating 
learners a week to have the consent forms signed by their parents and bring them 
back to me. Upon receiving the consent forms, I filed them and kept them in a safe 
place. 
The procedure for data gathering involved preparation of lessons. The lesson plan 
involved a normal LO lessons part of the CAPS curriculum (see annexure B). As the 
teacher, I adopted the lesson to include opportunity to videotape; and the video-
taping was done as the lesson progressed. The video-taping included all the 
learners, and the teacher.  
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On the day of data collection, which was two three weeks after I met with the 
Principal and the SGB, I made a request to meet the participating learners during 
break time between to reaffirm our meeting which was to take place after school on 
that day. I also reminded the learners of the venue wherein we would meet. During 
this short meeting I also introduced them to the video cameraman and explained to 
them that his role was restricted to taking the video and that they were not to be 
scared of his presence. After school, within ten minutes all the learners had gathered 
in the room we were going to use. The desks had been already organized by the 
ancillary school staff as asked by the Principal.  
 
4.2.3 Ethical arrangements  
During the entirety of this study, ethical compliance was observed. Learners were 
informed that they were free to adjourn from the research at any point without any 
explanations given to the researcher. They were also informed that the collected 
information would be kept with the utmost confidentiality and to that extent, pseudo 
names would be used to maintain the participants’ anonymity. The anonymity of the 
participants is clearly indicated when the data is reported wherein their respective 
names are not used. The entire process as outlined in Chapter three was followed. 
 
4.3 THE DATA GATHERING PROCESS 
4.3.1 Introduction 
The data gathering process took place on Friday the 3rd of February 2017 at one of 
the suburban schools in Johannesburg. Learners were sitting in a circle during the 
discussion. This allowed them to see each other and communicate effectively. It 
allowed the video-camera to capture all the details of the lesson as it proceeded. The 
researcher played the role of coordinator and moderator of the discussions and the 
learners were promised that all the discussions would be kept highly confidential. As 
such, there was no need for them to be afraid of anything. The researcher informed 
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the learners to respect each other and avoid interrupting each other during the 
discussions. 
 
 4.3.2   Activity report 
As indicated earlier, Ethical approval was applied from the Faculty Ethical Committee 
at the University of Johannesburg. It was however granted. Thereafter, permission 
was sought from the Department of Education to undertake the study, and it too was 
granted. It was only after that when learners were issued with consent forms to be 
completed by their parents since they are minors.  I took some time with the school 
administration to explain to them how my study was going to operate. I also 
explained them about the confidentiality of the entire process and how learners were 
not going to be affected whether physically or emotionally during nor after the study. 
As required by the conditions laid down by the Principal and the School Governing 
Body, I then set a meeting with both the Phase Head and the Head of Department 
regarding the date of the data collection and we reached an agreement. The meeting 
took place in the office of the Phase Head during break time. The data was 
supposed to be collected after school, so it was agreed that this would be during the 
extra-mural days when other learners would be busy with extra-mural activities. Data 
collection involved videotaping conducted by an external video-operator. The teacher 
was also taking notes throughout the lesson. I was teaching the lesson, and it took 
about 35 minutes with the teacher being the moderator. The moderation process 
ensured that the discussion remained within the required parameters of the data 
collection process. All the learners agreed to come and the discussions were very 
balanced and free. 
During the course of the activity all the participants were very active and kept 
expressing their views freely. The confidence of the participants improved as the 
discussion ensued. I would occasionally assume the role of the devil’s advocate 
without leading the learners though. My participation also came in when I asked 
some participants to clarify their contributions. This happened through interjections 
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when a participant would mention something that the other participants would not 
understand easily.  I however made sure that I would not judge any one’s 
participation through ensuring that the participants were free and open to 
contribution, especially given that they are my learners. I achieved this balance by 
making sure that I made no discouraging remarks after learners have contributed. 
Giving the learners freedom to talk was essential in ensuring that they all participate 
without prejudice. I tried very much to dissuade the teacher-learner divide which had 
the potential to discourage their free and open participation. I did this by being very 
open to the learners so that they may feel free to make contributions during the 
participations.  
4.3.3 Data preparation for analysis 
The preparation for the data analysis began with the listening to the video recordings 
a multiple number of times. As I listened I also took note of what was taking place. 
This included noting the participants’ actions during the conversation and make 
notes of what I was observing and hearing, within the context of content and 
conversation analysis which was to take place at a later stage as planned, using 
Jefferson’s notation. After listening to the conversations, a number of times as 
indicated above, I then started the process of typing the conversations in a verbatim 
manner. This process also included the capturing of non-verbal utterances such as 
the silences between the discussions, the voice tones and intonations and related 
movements. During the transcription the non-verbal traits were coded using numbers 
across the conversation line by line.  All this followed the Jefferson notation 
(Jefferson, 1978), which involved the repeated correcting of lines, numbers and on-
going and repeated listening. The intention is to be as much accurate as people. The 
transcription sought to explore the learners’ understanding of the relationship 
between rights and responsibilities with a particular orientation on their 
understanding of the extent of their sexual rights and responsibilities. 
 
 
 53 
 
4.4. DATA ANALYSIS USING CONVERSATION ANALYSIS 
 4.4.1 Introduction 
In preparation for the analysis I listened to the video recordings for a multiple number 
of times. During the listening process, I also looked at the behaviour of the 
participants including their gestures and postures. This would help me in the analysis 
of the conversation using the Jefferson’s notation. 
In the analysis of the conversations, I have found it ideal to use the approach used 
by Clayman and Gill (2004). According to them, the analysis process should 
inherently inspect and examine the tiniest and microscopic levels of interactions 
associated with related yet in some cases discrete patterns of actions.  They 
elaborate further that the analysis should include singular and connected sequential 
patterns of actions. This would include choices related to for instance the lexicon and 
turn talk. As such, the analysis in cahoots with the approach described above, was 
going to explore how the participants structured and restructured their conversations. 
This would inevitably expose their understanding of the relationship between rights 
and responsibilities based on take on sexual abuse. 
 
4.4.2 Overall flow/structure of the conversation answering research question 
1: What the conversations were about. 
As noted in chapter 3, the focus of research question 1 is on the content of the 
classroom conversation following Clayman and Gill level 1 analysis. The intention 
was to clarify what was covered by all the interactions as well as capturing the 
content themes of the views the children had about what is sexual abuse; how boys 
and girls differ in dealing with abuse; and how sexual abuse can be prevented. An 
understanding of such issues would possibly go a long way in helping learners 
understand how to exercise their rights for instance with respect to sexual issues. On 
the other hand, this would help the learners understand the boundaries existing 
regarding how to treat other people’s rights. In such a manner, learners would learn 
about their respective responsibilities in the process of enjoying their rights. During 
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conversation analysis, it is reported in the literature that the researcher should 
essentially take note of the prevalent initial occurrences when the process starts 
(Clayman & Gill, 2004: 596).  
In this study, the session commenced with the introductions of the researcher, the 
learners and the camera man. This was partly done in order to ensure that the 
learners were not going to feel disturbed by the presence of the camera, who was 
unknown to them. Information regarding to the ethical regulations of the university 
was also relayed to the participants. 
Following the introductions, the discussions then ensued. It started with a soliciting of 
the learners’ understanding of the concept of sexual abuse (Line1-2). From this 
going on, the learners then started to give various opinions regarding their 
understanding of rights and responsibilities, and the effect that it potentially has on 
their learning. 
The participants talked about the relationship between trust and rights, for instance 
how they were taught at home to guard against people who would potential harm 
them including close relatives (Line 101-104). The names of important and 
significant elders such as mothers and grandmothers were mentioned in terms of 
how they have conscientised the participants to watch out for their rights (Lines 88-
90; 101-106). 
In their explanation of their understanding of abuse, the participants tended to relate 
abuse to sexual abuse. For instance, references were made to how abuse is related 
to rape (Line 108-110). On the other hand participant number 15 has relate the issue 
of abuse to how the abused keep the abuser safe by concealing and not disclosing 
the issues (Line 105-107); the same learner goes gives reference to how the mother 
(Line 106) encouraged her to speak out of she suspects abuse. 
Abuse has also been associated with the use of gifts and goodies as a way of luring 
the abused. Participant number 13 mentioned this (Line 113-114) and was supported 
by participant 5 (Line 113-114). Participant number 10 mentioned that even close 
relatives are suspects when it comes to abuse (Line 123-127). The participant closed 
 55 
 
by mentioning the issue that when one suspects abuse they need to immediately 
notify the police immediately. Similar views were alluded to by Participant 27 (Line 
168-172). 
Abuse has also been linked with age and gender. This was done in lines 132-138 
when participant 20 mentioned that even boys may be abused by older ladies and be 
promised goodies (Line 132—138). Related to this issue is what participant 23 
mentioned regarding what they watched on TV regarding abuse (Line 155-160). 
Participant 24 concurred that they watched the same program to the same effect 
(Line 161-163). 
During the discussions participants were quite elaborate in their responses, often 
with lengthy responses. In almost all the cases, the facilitator either started or 
moderated the conversations. The participants’ responses were quite grounded often 
with the participants quoting real examples. This is discernible for instance in P11 
(Line 69-73) mentioned that: “My aunt said I should tell such a person to leave me 
alone. If they continue, I should run away and report them to the people nearby. If it 
is hear at school, I will rush to the teachers and report them”. 
The topic then meandered through the various possible sexual abuse scenarios to 
how participants may assert their rights through active resistance to the scourge. 
Participants generally affirmed the need to be resistant to the abusers and abuse for 
instance P1 mentioned that “I think it’s better to be in a group to avoid abusers to 
target you”(Line 30-31); to vigilance required to be safe from abuse for instance P7 
stated that “My aunt said we need to watch even our friends since they can also 
become abusive sexually” (42-45), and legal recourse to address abuse for instance 
P3 mentioned that “I think it would be easier to start by ignoring the person who is 
abusive to you. You then go ahead to warn them if it continues. Thereafter you report 
them to the teacher or even to the principal. After that I will go to the police station to 
report or I will tell my mum. I also think that it would be best to be very strong and 
tough towards abusers and they will be scared to come near you” (Line 12-20). 
Towards the end of the conversation, the discussion was redirected towards the 
learning implications of issues of abuse. The learners were quite readily conversant 
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with the issue that the lesson indeed aimed at making them aware of their rights and 
responsibilities. For instance, P15 mentioned that “This lesson is quite informative in 
the sense that it equips us with the knowledge that we need to be on guard 
regarding potential abusers. It also teaches us that we do not need to be abusers 
ourselves” (Line 203-207). This was corroborated by P20 who said that “We need 
such lessons so that we may be able to live peacefully with other people and also 
that we may need to create careful collegiality in the community” (Line 208-211). P9 
however mentioned that “the importance of this lesson is that it opens their eyes to 
the extent that they may participate in community outreaches meant to be 
informative to the community members about abuse and its effects” (Line 212-215).  
 
4.5 SUMMARY  
In this section, I have outlined how the research process took place. It started with 
how the preparations were made, including the askance for permission. The section 
also gives an overview of how the analytic framework has been used to look at the 
data post to its preparation. The section further outlines how the conversation took 
place. 
4.6  FINDINGS RESEARCH QUESTION 2: HOW THE CONVERSATIONS 
 WERE CONDUCTED 
 4.6.1 Introduction  
As outlined in Chapter 3, the analysis of the how of the conversation involved, is 
undertaken with particular respect to the framework of Clayman and Gill (2004). In 
their description of Level 2 of conversation analysis, Clayman and Gill (2004: 596) 
have mentioned that the level is associated with the researcher’s need to get down 
to a concise and elaborate examination of sequences that may appear to be 
discrete, but which may have latent sequentially generic characteristics. The given 
examples include paired actions and story-telling amongst others. 
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The analysis of the how of the conversation ensued, follows the framework of 
Clayman and Gill (2004: 596). They reiterate that at the Level 2 of conversation 
analysis ie the HOW of the interactions…the researcher needs to explore and 
examine instances of discrete sequences of action which would be analysed for their 
rather generic sequential properties for instance paired actions, storytelling 
sequences, or character specific parameters such as questions and answers, 
including their delivery sequences. According to Clayman and Gill at level 3 CA is 
associated express single actions such as single talk, questions, requests, pleas and 
announcements (Clayman and Gill, 2004: 596) often achieved at microscopic level. 
They go further to explain that the Level 4 of conversation analysis is done at a very 
microscopic level and is characterised by very specific choices of lexicon, nonverbal 
associations and intonation contours during turn-talking. 
My research question seeks to explore what learners’ conversations tell about their 
understanding of rights and responsibilities in an urban set up, and how this 
information shapes their learning of Life Orientation. Further to that there is an 
intention to explore how the learners through talk are able to reveal their feelings and 
how such feelings influence their learning.  
Due to time constrains, I have only managed to do one episode within which I have 
to explore the learners’ conversation patterns and their implications to the issue 
under discussion at large and their learning specifically. During my discussion of the 
segment I shall and assimilate the different levels of analysis.  
4.6.2 Episode 1: Learners understanding of rights and responsibilities 
 4.6.2.1 Background to selection 
This episode happened during the first third of the lesson. Before this happened, I 
was busy explaining to the participants how we were going to operate and other 
issues regarding to the smooth running of the discussion. I did the majority of the 
talking in order to entice the attention of the learners. All this happened after I 
introduced the camera and after I also explained the various roles that were to be 
takes especially between me and the camera man.  
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The episode is important in the manner that it opened the learners’ talking and it 
contains examples of how participants use talk to display their understanding of 
rights and responsibilities and what they learn from this. By talking for quite some 
time at the beginning, the learners felt very welcomed and thus were ready to 
participate. Thereafter, they were ready to contribute and were free to do so. 
To start the episode, I asked very direct and provocative question: “What is sexual 
abuse? How can a boy and a girl say no to sexual abuse?” (Line 1-2). During the 
conversation, there was a lot of interaction amongst the learners as the teacher 
directed the dimensions of the conversation to keep it within the required level and 
sophistication of learners within that age-group. During the conversation learners 
were practising turn-talking (Karas, 2016). In that case one learner would start and 
argument and during the process before they even finish, the other learners take 
over and expand the views further and forward (Line 26-28). The discussions that 
took place are discernible in the transcription below: 
Table 4.1 Transcription of the lesson 
1 
2 
T What is sexual abuse? How can a boy and a 
girl say no to sexual abuse? 
3 
4 
5 
6 
7 
P1 You can say no by standing your ground; you 
should have confidence to say no! For 
instance, you should alert yourself about the 
tactics used so that you will know how to 
prevent it. This has to be a point. 
8 
9 
10 
11 
P2 My mother said if you suspect that somebody is 
abusive whether sexually or not, I  should 
not build a relationship with them. She said I 
should keep distance. 
12 
13 
14 
15 
16 
17 
18 
19 
20 
P3 I think it would be easier to start by ignoring the 
person who is abusive to you. You then go 
ahead to warn them if it continues. Thereafter 
you report them to the teacher or even to the 
principal. After that I will go to the police station 
to report or I will tell my mum. I also think that it 
would be best to be very strong and tough 
towards abusers and they will be scared to 
come near you. 
 T But you have not explained what sexual abuse 
is. Isn’t it? 
21 P4 According to what I heard, sexual abuse 
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22 
23 
24 
25 
happens when someone is forced to have sex 
when they do not want. My mother said this 
might include someone touching your private 
parts. 
26 
27 
28 
P3 (Interrupting L4) even when someone wants to 
do something with your body that makes you 
uncomfortable. 
30 
31 
P1 I think it’s better to be in a group to avoid 
abusers to target you. 
 T How do you know you are being abused? 
32 
33 
34 
P5 Sexual abuse is when someone talks about sex 
to you or force themselves on you and touch 
your private parts. 
35 
36 
P2 Sometimes they might even force you to show 
them your private parts. 
37 
38 
39 
40 
41 
P6 When you feel abused you should not feel 
ashamed to report to the elders though it might 
be uncomfortable. Children should know that 
their bodies belong to them and they should not 
allow anybody to touch them. 
42 
43 
44 
45 
P7 We should all say no to abuse. My aunt said 
we need to watch even our friends since they 
can also become abusive sexually. She said I 
should not hug boys. 
46 
47 
48 
49 
P8 Sexual abuse is when someone who is older 
than you forces you to have sexual intercourse 
with them. Sometimes they may also touch 
your legs and breasts and even kiss you. 
50 
51 
52 
P5 (Interjecting L8) Even those of you age may 
also be abusive. Nobody should touch you or 
force you to touch them. 
53 
54 
T So what would we say are the elements of 
sexual abuse? 
53 
54 
55 
56 
57 
 
L9 Sexual abuse is when somebody harasses you 
in a sexual manner. This person  may be the 
same or opposite sex. You need to tell them 
that you do not want to  play like that, and 
that they should stop immediately or you will 
report them. 
58 
59 
60 
61 
62 
63 
64 
P10 Sexual abuse is when somebody does or asks 
you to do things that do not want to do. When 
that happens you just need to say no and push 
them away from you. Sometimes some adults 
do that. My mum says it’s not being a bad 
person to refuse when an adult asks for sexual 
favours from you. 
65 
66 
P7 My mother said I should yell and shout for help 
when someone behaves awkwardly towards 
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67 
68 
you such as when they ask to touch you or they 
start touching you. 
69 
70 
71 
72 
73 
P11 My aunt said I should tell such a person to 
leave me alone. If they continue, I should run 
away and report them to the people nearby. If it 
is hear at school, I will rush to the teachers and 
report them. 
74 
75 
76 
77 
78 
79 
P12 I think sexual abuse is when sexual activities 
are being performed on someone using force. 
This can happen within the family or with other 
people in the community or even here at 
school. My mother said I need to report it 
immediately when I even suspect it. 
80 
81 
82 
83 
84 
85 
 
86 
87 
P13 Sexual abuse is very bad and happens when 
boys or men force themselves upon children or 
young girls like us. My mum said I should not 
be with boys or men in a hidden place. She 
said I should always carry pepper spray in 
cases where I expect to be attacked. I will 
pepper spray them if they try and force 
themselves on me. You need to proactive with 
these criminals. 
88 
89 
90 
P1 My gran said I should not trust anybody. She 
said friends are dangerous and they may take 
advantage and touch you. 
 
91 
92 
93 
94 
P9 My mother also said that I should not ask for 
anything from a stranger since they might take 
advantage of me and force me to have sex with 
them. 
95 
96 
97 
98 
99 
100 
P14 In my view sexual abuse is undesired sexual 
behaviour by one person upon another. In 
some cases, it can be in the form of sexual 
assault. I think the best way to address it is to 
frequently inform children about the need to 
watch out against these offenders. 
101 
102 
T What can you do to address sexual abuse to 
yourself and to others? 
101 
102 
103 
104 
P6 My mum said we need to keep boundaries 
regarding the way we interact with strangers or 
even family members such as uncles and 
cousins. 
105 
106 
107 
P15 Sexual abuse is worse when the abused child 
keeps it as a secret. My mother said we should 
speak out and shame them. 
108 
109 
110 
P16 Sexual abuse happens when you are raped. 
This is when somebody touches your private 
parts or talk about prostitution with you. 
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111 
112 
P13 (Interrupting L16) Sometimes they may even 
offer to buy you good. 
113 
114 
P5 (Adding) .They may even promise to give you 
money to spoil yourself and buy you gifts. 
115 
116 
117 
118 
P17 
 
I watched some documentary on TV where a 
certain group of boys used weapons to force a 
woman to have sex with them. They used 
knives, guns and force themselves on her. 
119 
120 
121 
122 
P18 Sexual abuse happens when somebody 
touches, kisses, or even have sex with  you 
without your permission. These abusers are 
send to jail if they are caught. 
123 
124 
125 
126 
127 
P10 Sometimes your own friends or even relatives 
can sexually harass you especially if they find 
out that you will not report them. On the TV 
they say we need to report such people 
immediately to the police. 
128 
129 
130 
131 
P19 Sexual abuse is like sexual rape. Somebody 
just force you to have sexual  intercourse 
with them. They may even kill you if you refuse. 
These abusers need to go to jail for a long 
time. 
132 
133 
134 
135 
136 
137 
138 
P20 My mother said even us boys can also be 
raped especially by older ladies. They  may 
force you to have sex with them or they 
promise you nice things for sexual intercourse. 
She said even boys can rape each other, and 
that we need to be  careful of whom we play 
with and how we play. 
139 
140 
141 
142 
143 
P21 In my view this happens when there is a sexual 
activity with a child. Children should not be 
involved in sex. My parents said we need to be 
careful of people’s behaviour and report them 
when they try to touch us. 
144 
145 
146 
147 
148 
P22 My aunt said to me that I should not be 
involved in dating people. She said they  will 
take advantage of me start to touch me. Finally 
they will force me to have sex  with them 
and I will get AIDS. 
149 
150 
151 
152 
153 
154 
P19 Sexual abuse is rape period. You may fall 
pregnant if you do not report it. These abusers 
are normally bullies who threaten you if you 
refuse to have sex with them. We need to 
stand up against them as girls and say no to 
their advances. 
155 
156 
157 
P23 I watched on TV one day when one sexual 
offenders took naked pictures of a young girls 
and then threaten her to post them on the 
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158 
159 
160 
internet if she refuses to  have sex with him. 
Uuuh it was very bad. The girl eventually 
almost committed suicide. 
161 
162 
163 
P24 I also watched the same program; the abuser 
was reported to the police and was sent to jail. 
That girl nearly killed herself. 
164 
165 
166 
P25 When you suspect such, you need to scream 
and run to where people are and seek for help. 
Otherwise you will be raped and killed. 
167 P26 Push the predator and ask for help! Khaba 
lenja! 
168 
169 
170 
171 
172 
P27 The ones who trust too much are the ones that 
are abused. Never trust too much. My father 
says: love them all but trust none of them 
(laughter). We need to love our bodies and 
stand up for our rights. 
173 
174 
175 
176 
P29 You are right. These abusers think we are not 
aware of our rights to make choices.  We 
should say no to favours and sex offers. We 
are still young vele.  
177 
178 
179 
180 
P30 We need to stay away from the places where 
these abusers are often seen. Never ask for 
anything from a stranger and walk in groups. 
Otherwise it will be trouble when we get raped. 
181 
182 
183 
184 
185 
186 
P29 The bad thing is that even the people in the 
community looks down upon you get raped as 
if it is your fault. The girl next to our house 
wanted to commit suicide when she got raped, 
and people were passing rumours about her. It 
is so bad, I hate it. 
187 
188 
189 
190 
191 
P30 When these people come to you, you should 
be firm and never look afraid or threatened. 
Make sure you keep a safe distance and 
scream loudly when they run towards you. You 
need to report to the police as soon as 
possible. 
192 
193 
194 
195 
196 
197 
198 
P27 My mother said even your boyfriend should not 
touch you. They may try to penetrate to you 
though the mouth. Dating somebody does not 
guarantee them  the permission to touch 
you. Avoid elderly stories and contact hugging 
they may  pull you too close and overpower 
and rape you. 
 
199 
200 
201 
202 
P31 My view is that to do away with this thing, boys 
and girls should never keep it to themselves. 
They should say no to sexual abuse and say 
no to AIDS. 
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 T In your view, what have you learnt from this 
lesson? 
203 
204 
205 
206 
207 
P15 This lesson is quite informative in the sense 
that it equips us with the knowledge that we 
need to be on guard regarding potential 
abusers. It also teaches us that we do not need 
to be abusers ourselves 
208 
209 
210 
211 
P20 We need such lessons so that we may be able 
to live peacefully with other people and also 
that we may need to create careful collegiality 
in the community 
212 
213 
214 
215 
P9 The importance of this lesson is that it opens 
their eyes to the extent that they may 
participate in community outreaches meant to 
conscientise community members about abuse 
and its effects 
216 
217 
218 
219 
220 
221 
222 
223 
T May I take this time to express my gratitude to 
your utmost wish to participate in this study? It 
is my wish that we have all understood the 
implications and importance of having to be 
aware of our rights on one hand be aware of 
our responsibilities on the other. Our lives are 
guided by the balance between rights and 
responsibilities. Let us all keep the balance 
safe. 
 
4.6.2.2 Findings from the analysis 
As explained earlier this is the only episode that took place during the study and thus 
it lasted 35 minutes. The episode started with the introductions and preparatory talk. 
Thereafter, I open the discussion floor through the provocative questions: What is 
sexual abuse? How can a boy and a girl say no to sexual abuse? (Line 1-2). All the 
questions that were asked had something to do with the need to conscientise 
learners about sexual abuse and their respective rights associated with it. This 
section is therefore a summary of what transpired during the discussion and 
consequently what was learnt from it based on a conversational analysis 
perspective. The drive behind the entire discussion was for learner to be aware of 
both their rights and responsibilities. Through being aware of how to notice and be 
aware of being sexually abused, the learners would understand the importance of 
their rights within their communities.  
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I opened the discussion by asking a very open question. The question led in various 
directions all of which related to the question asked. I did not in any way try to lead 
the learners for instance through referring to literature. My assumption was that the 
participants were quite aware of what abuse is all about. This is discernible in th 
response of P1 (Line 3 – 7) and P2 (Line 8-11). By just looking at the beginning of 
the discussion, it was clear that learning was taking place. The participants were 
alluding to each other and supporting each other’s views. The other participant (P3) 
went into much deeper level of exploring abuse and how to deal with it.  
Based on my analysis of the episode, it is clear that learners understood the forms of 
sexual abuse and how to deal with them. This was discernible from both boys and 
girls. The learners however did not understand much about the view that even those 
individuals who transgress also have rights. This could be picked form the ways that 
they purported to deal with abusive incidents and individuals. For instance, P1 
mentioned that “You can say no by standing your ground; you should have 
confidence to say no! For instance, you should alert yourself about the tactics used 
so that you will know how to prevent it. This has to be a point”. 
One other aspect that relates to the learners’ understanding of the relationship 
between abuse and bullying. Bullying is reported as one of the key problems within 
the South African school system (Prinsloo, 2006). The learners’ reference to bullying 
could imply that they are conscious of the possible drawbacks that they face in their 
learning even at school level. I then got to analyse the learners’ understanding of the 
issues affecting them as having both an inter- and an intra- parameter. Intra issues 
include bullying and abuse within the school as a community while inter issues 
include those same problems but now being perpetrated by outsiders. This analysis 
owes its basis to the theory of Bronfenbrenner (1992). In conclusion regarding this 
perspective I would say learners are aware of both the internal and external threats 
that they face. These threats relate how certain individuals might override their 
rights. 
In addition to their awareness of the abuse potential of both their internal and 
external circles, learners showed that they are also aware of the remedies that they 
have to resort to in case of being under threat. This in my view could imply that 
 65 
 
learners are aware of their rights as sovereign individuals within their communities 
internal and external, irrespective of their age. This view has far implications of how 
learners would achieve learning. In other words, because of this realization, learners 
would be in a position to project their own individual zones of proximal development 
(Vygotsky, 1987). This in a big way also gives the teacher an opportunity to assess 
the learners’ levels of motivation (Schunk, 1991) of which is paramount to the 
planning of equitable learning (Van Der Westhuizen, 2012). 
4.6.2.3 Sequence Organization related to the Learning of rights and 
responsibilities, and how to deal with abuse 
During the conversation, the first token of learning consists of 15 sequences with 5 
participants. The organization of the pattern was characterised by the teacher 
initiating the conversation through question posing followed by learners giving 
responses as per their understanding of the questions. This follows form the two 
questions:  
What is sexual abuse? How can a boy and a girl say no to sexual abuse? (Lines 1-
2). It appears that the learners found this discussion to be way overdue. This was 
clear from the way that they competed for talking time during the conversation. The 
teacher relaxed the control of the talk time so that each learner could be able to state 
their views. 
One other prominent realisation is how P1 responded to the question. The 
participant answered the question through offering strategies of defending oneself in 
the case of an attack. This implies that the participant already knew what sexual 
abuse is. The participant perhaps felt that it was a waste of time to try and define 
what everybody knew. They therefore went straight to state remedies to deal with the 
problem. 
The same is also related to P2 who went straight to explain how the mother had 
advised on what needs to be done in the case of an attack. An analysis of these two 
responses might be reveal two things; in one way, the learners might have been 
aware of the need for them to be watchful of their personal security and the other is 
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that they were aware of the need for them to be wary of things that might affect their 
learning. In the later perspective, it can therefore be argued that the learners were on 
guard against things that might affect their learning. Later on during the 
conversation, there was reference to pregnancy and dread disease both of which 
were mentioned as possible barrier to their learning if abuse is not addressed in 
good time. 
During the discussion, it was also clear that learners were aware of the need for 
them to avoid risky conversations with strangers, such as discussions related to 
sexual issues. This is discernible from the following response by P5 (Lines 32-34), 
“Sexual abuse is when someone talks about sex to you or force themselves on you 
and touch your private parts”. 
4.6.2.4 Response preferences/Turn taking relating to learning in the discussion 
related to understanding rights and responsibilities 
The teacher as a facilitator has four turns of talking during which moderation of the 
discussion took place. One surprising thing to me was that, though the majority of 
the learners were very keen to talk, they did not out-voice each other. Thus, their 
talking would only come in even as interjections sometimes, but in a manner that 
sought to add what the other speak was talking about. In my view, this possibly 
implies that that they regarded the issue of abuse as a collective problem. They 
therefore sought to find solutions for everyone, as such everyone’s contribution was 
regarded as important to the discussion. Most of the participants talked very well and 
articulated their view an attribute that showed both empathy and in a far dimension 
disappointment. There were cases however when certain participants would 
rebounce their contribution to what would have been mentioned already. 
Nonetheless, turn-talking (Karas, 2016) was generally recognized which in my view 
learners respected each other’s views and also realized the importance of the study 
to the issue under discussion. 
4.6.2.5 Vocal intonation  
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Throughout the conversation, the teacher (T) always interjected in a manner like the 
Devil’s-advocate. The intention was to provoke learners into speaking their minds 
more elaborately. This approach proved to be very useful especially given the 
sensitivity of the issues under discussion. 
4.6.2.6 Pace related to the learning episode 
Participant 30 paced her talk so emphatically with the intention of making all learners 
get her argument. She started talking soft: “When these people come to you, you 
should be firm and never look afraid or threatened”. Make sure you keep a safe 
distance and scream loudly when they run towards you. You need to report to the 
police as soon as possible”. The way she talked made the other learners pay a lot of 
attention to her. This is a way brings to surface the extent to which this discussion 
was sensitive and thus deserving to be listened to. 
4.6.2.7 Gesture related to the learning episode  
P27 used a lot of gestures in her talk. This in my view might be due to the depth of 
her talk and the number of issues that she brought into the discussion. Below is her 
speech (Line 192-198): 
“My mother said even your boyfriend should not touch you. They may try to 
penetrate to you though the mouth. Dating somebody does not guarantee them the 
permission to touch you. Avoid elderly stories and contact hugging they may pull you 
too close and overpower and rape you”. 
It is probable that her inclusion of contentional issues such as boyfriend at her age 
probably made her uncomfortable. She even mentioned issues related to dating, 
which in my view might be regarded as a bit out of range with her age. She ended by 
suggesting remedies to the issues. The same happened to P29 who made other 
somber contribution (Line 181-186): 
“The bad thing is that even the people in the community looks down upon you get 
raped as if it is your fault. The girl next to our house wanted to commit suicide when 
she got raped, and people were passing rumours about her. It is so bad, I hate it”. 
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The use of gestures by P29 could be attributable to her explanation of sad events 
associated with sexual abuse such as suicidal intentions by the victims. It appears 
this participant did understand a lot about the relationship between individuals and 
their communities, as she explained the extent to which the community has acted in 
very bad faith by disregarding the feelings of the victim to the extent that the victim 
almost contemplated of committing suicide. 
4.6.3  Summary of findings  
4.6.3.1 How interaction contributed to learning 
The learning during this discussion was very sporadic yet effective. The teacher 
maintained the focus and dimensions of the discussion whilst the learners were 
controlling each other’s participation. The teacher never directed who was supposed 
to talk, they only assumed a neutral role during which they occasionally posed some 
questions. The learners in a way got involved into some unregulated view sharing 
exercise during which everyone could express their own views without fear. The 
teacher thus is this manner removed the unnecessary protocol that often regulate 
the interaction between the teacher and the learners by allowing the learners to 
make unfiltered contributions. This level of learning is regarded to be along a 
Vygotskian-sociocultural perspective (Vygotsky, 1987). Critical elements of this 
perspective such as scaffolding, and assimilation were evident. It became clear from 
this experience that the use of conversations promotes equitable and egalitarian 
learning wherein learners would be at an equal status during learning. The approach 
also took cognizance of the learners’ backgrounds in the learning process; for 
instance, as the learners explained their understanding of sexual abuse they often 
resorted to explanations that they got from their parents and other kinsfolk. In that 
way, their backgrounds become explorable as suggested by Bronfenbrenner (1992).
  
4.7.  DISCUSSION OF MAIN FINDINGS  
4.7.1. Introduction  
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During this research on learners’ understanding of sexual abuse, I found the 
following to be the main findings. In accordance with Clayman and Gill the 
researcher needs to have an elaborate initial outline and analysis of the transcending 
frameworks organizing the patterns of interactions (2004:596). 
In this section, the Clayman and Gill (2004) method was used to in the analysis of 
the data. A variation of the above approach was however used in the sense that the 
analysis took a composite and global approach through its integration of the four 
levels together. A discussion guide was put in place so as to ensure that the 
interviews would remain within the intended parameters (Boyce & Neale, 2006) and 
that all the desired areas were indeed covered. The guide also made it possible to 
maintain the consistency of the questions being asked to all the participants. The 
discussion took an open-ended, semi-structured format. The advantage of this 
format as explained by Denzin and Lincoln (1994), is that it provides a platform to 
understand multiplicities of behaviour of the respondent without a prior limiting of 
such ability through categorisation of responses.  
The analysis was informed by the following sub-questions: 
● What is sexual abuse?  
● How can a boy and a girl say no to sexual abuse? 
● How would you prevent sexual abuse? 
● How would you deal with issues of sexual abuse in education? 
 
4.7.2 Summary of findings from the conversations level 1: Clayman and Gill 
analysis 
The following findings emerged from the data analysis process described above. 
● Learners have a general understanding of rights 
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Based on the learners’ response to the question: What is sexual abuse? The 
learners showed that they have a clear understanding of what sexual abuse is. This 
is discernible from the following statements by quite a number of learners during the 
class discussion. For instance: 
 
 Sexual abuse is when someone talks about sex to you or force themselves on 
 you and touch your private parts. 
 
Another learner had this to say: 
 Sexual abuse is when someone who is older than you forces you to have 
 sexual intercourse with them. Sometimes they may also touch your legs 
 and breasts  and even kiss you. 
 
A third learner gave the following understanding of sexual abuse: 
 
 Sexual abuse is when somebody harasses:: you in a sexual manner. This 
 person may be the same or opposite sex. 
 
This view is related to the following view of sexual abuse given by another learner: 
 
 Sexual abuse happens when you are raped. This is when somebody touches 
 your private parts- or talk about prostitution with you. 
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Nonetheless, their responses indicate that their understanding of sexual abuse is 
partly informed by the people that they stay with. For instance one learner said: 
 
 hhhh My aunt said to me that I should not be involved in dating people. She 
 said they will take advantage of me start to touch:: me. Finally they will force 
 me to have  hhhh sex with them and I will get hhhAIDS.add line numbers 
 
This view is alluded to by another learner who indicated the following statement.  
 My mum said we need to keep boundaries (3) regarding the way we interact 
 with strangers or even family members such as uncles and cousins. 
 
● Learners are aware of how to defend themselves against sexual 
 abuse 
During the discussion, the learners indicated that they are aware of the strategies 
that they should use in order to make sure that they protect themselves against 
sexual abuse. Quite a number of them mentioned tactics that they were taught by 
their parents and guardians. What was not clear is whether the learners understood 
the extent to which sexual abuse could affect their academic performance. Their 
views are discernible from the following responses which generally represent the 
general learner sentiment. 
For instance, one learner said: 
 My mother said I should yell and shout for help when someone behaves 
 hhh awkwardly towards you such as when they ask to touch you or they start 
 touching you. 
Another learner retorted: 
 72 
 
 hhh I should run away and report (2) them to the people nearby. 
 
The other learner’s response indicated a tremendous level of courage and self-
confidence: 
 You need to tell them that you do not want to play (1.9) like that, and that they 
 should stop immediately or you will report them. 
The response stated below indicates some level of collegiality towards the abuser. 
This indicates that the learner has some considerable level of maturity and as such 
believes in negotiating with the abuser and give them an opportunity to behaviour 
themselves before tough measures are implemented. 
 hhh I think it would be easier to start by ignoring (2) the person who is abusive 
 to you. You then go ahead to hhh warn them if it continues. Thereafter you 
 report them to the teacher or even to the principal. After that I will go to the 
 hh police station to report or I will tell my mum. I also think that it would be 
 best  to be very strong and tough towards hh abusers and they will be 
 scared (3) to  come near you. 
The issue of what can be done to empower learners to defend themselves has been 
raised across the globe. For instance Potenza, Konukman, Yu and Gümüşdağ 
(2014) have indicated the need for learners to be taught defensive skills in physical 
education as a way of defending themselves in the possibility of an attack. 
● Learners are aware of the relevance of the justice system to their 
wellbeing and rights  
Responding to the question regarding how they would prefer to deal with issues of 
sexual abuse in schools, the majority of the learners indicated their awareness of the 
relevance of the justice system in the country and the school in particular. This is 
discernible from the following responses: 
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 Sexual abuse (2) happens when somebody touches, kisses, or even have sex 
 with you without your permission. These abusers are send to jail if they are 
 caught. 
 
The above statement indicates that the learners are aware of the role that the justice 
system plays in the country. Similar sentiments are alluded by the other two learners 
below: 
 
 Sexual abuse is like sexual rape. Somebody just force you to have sexual 
 intercourse with them. They may even KILL you if you refuse. These abusers 
 need to go to jail↑ for a long time. 
 
 I also watched (3) the same program; the abuser was reported to the police 
 and was sent to jail. 
This study has indicated that learners are quite knowledge of the statues within the 
constitution that specifically promote justice and fairness and human dignity. One 
such statute is chapter 9 of the South African constitution which is stated below: 
 (1) Everyone is equal before the law and has the right to equal protection and 
benefit of the law. 
(2) Equality includes the full and equal enjoyment of all rights and freedoms. To 
promote the achievement of equality, legislative and other measures designed to 
protect or advance persons, or categories of persons, disadvantaged by unfair 
discrimination, may be taken. 
(3) The state may not unfairly discriminate directly or indirectly against anyone on 
one or more grounds, including race, gender, sex, pregnancy, marital status, ethnic 
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or social origin, colour, sexual orientation, age, disability, religion, conscience, belief, 
culture, language and birth. 
(4) No person may unfairly discriminate directly or indirectly against anyone on one 
or more grounds in terms of subsection (3). National legislation must be enacted to 
prevent or prohibit unfair discrimination. 
● Learners are aware that sexual abuse affects their performance at 
 school 
One thing that learners were quite clear about was the extent to which sexual abuse 
could affect their performance at school and in life in general. Important issues that 
were highlighted include pregnancy and how it consequently leads to high dropout 
rates especially amongst the girls; poor healthy especially affect the learners 
contract deadly sexually transmitted diseases when they get abused, among other 
issues. Their responses are clear from the following responses. 
 
One learner talks about how sometimes the school authorities turn a blind eye whist 
they are exposed to abuse at school. She maintains that in some cases, even 
teachers are perpetrators of sexual abuse and because of their authority, they get 
away with it. 
 
 In hhh some cases, the very people who are supposed to protect us also 
 become part of the problem when they start to victimize us themselves. My 
 sister failed  her matric because her boyfriend was a teacher at a nearby 
 school. He made her hhh pregnant and after that he started to dodge her. Up 
 to now he is not looking, after that baby and nothing was done to him. How 
 come? 
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Another learner alluded to the same sentiments though in a slightly different manner. 
Their grievance is the same though: 
 Here at school, if a boy gets his girlfriend pregnant, the girlfriend leaves 
 schools whilst the boy continues::. This is very unfair. In my VIEW they should 
 leave  school together and come back together if the situation allows in the 
 future. Eventually the girl will become DESPERATE and be poverty. 
 Sometimes they end up being prostitutes. Very UNFAIR. 
 
One learner had this to say: 
 
 Sometimes:: learners eventually resort to drug abuse to overcome the stigma 
 that comes with being abused. The hh stigma follows you here to school and 
 everywhere in the community. Some learners end up committing suicide. This 
 greatly affects our performance in school. 
The sentiments that are shared by the learners in the above extracts are equally 
shared in the literature. For instance, Prinsloo (2006:1) has expressed the following 
views: 
“Some shocking reports have indicated that sexual:: harassment of girls is a serious 
problem in many of our schools. These girls are DENIED equal opportunities and 
effective education in schools as they are subject to pestering by educators and 
boys”. 
 
The study has revealed that within the South African education system particularly in 
schools, girl learners were subjected to abuse by both their male counterparts and 
also by the teachers. Similar sentiments have been shared by the Human Rights 
Watch (2001) in a study that they carried to ascertain the extent to which equality 
was observed and practiced within South African schools. They concluded that the 
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girl learners were subjected to violence. They noted further that there were issues 
regarding the extent to which pregnancy was being stigmatised to that extent of it 
becoming a hindrance to the successful completion of school by the female learners. 
Studies by Matsoga (2003) and, Ncontsa and Shumba (2013) have equally shared 
the same sentiments. Van Deventer (2007) has indicated that there is a need for the 
South African society at large to conceptualise how justice, fairness and democracy 
could be inculcated within the youth with the intention of making the education 
valuable enough to address the issues that humanity face. Such issues include 
gender discrimination. 
 
 
● Learners feel that they need more protection 
The generality of the learners expressed sentiments that they feel more needs to be 
done to protect them from being abused both at home and at school. Some of the 
remedies mentioned include the need for both school authorities and parents to 
ensure that the learners’ safety is guaranteed.  
The intention of this question was to get the learners’ input in what they regard as 
the remedy to their own problems. This would be very essential in the way that this 
could be addressed and also to the extent to which the learners would feel part of 
the solution. This is discernible from the following responses:  
In MY view-our parents need to do more than just send us to school. Especially us 
girls we need more protection.  
Another learner added: 
We:: need to be given more (4) attention even by the GOVERNMENT and the 
parents. We need help with our home works and MONEY to buy to meet our learning 
needs. 
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The learners’ views resonate very well with the specifications of the Child Care Act, 
1983 (Act 74 of 1983). This Act makes it compulsory for learners to be protected 
both at home and at school by the parents and the teachers respectively. Their views 
are corroborated Bucher and Manning (2003) who have reiterated the view that the 
issue of protection within South African schools is such a tremendous issue that 
needs to be dealt with at practical level. Smit (2007) has also come up with findings 
that confirm the prevalence of violence within South African schools and 
recommended the need for practical solutions to be put in place within the schools. 
 
4.8. DISCUSSION ON HOW LEARNERS USE THEIR TALK TO SHOW THEIR 
UNDERSTANDING OF RIGHTS AND RESPONSIBIITIES 
4.8.1. Introduction  
In this section, a detailed discussion of the use and impact of the conversation will be 
done. Special attention shall be paid to how the findings answer the research 
question which is:  
How do born frees exercise their rights and responsibilities to learn in an urban 
classroom setting.  
4.8.2 Discussion: overview of the research findings and what was learnt by 
the learners. 
The findings from the study have revealed that learners are quite aware of issues of 
sexual abuse, how to avoid them and what to do in the case that it has happened. 
There has been ample evidence that a lot of parents are taking a key role in 
educating their children about sexual abuse. The study has revealed that learners 
however are inclined towards retributive justice as a way of dealing with individuals 
that commit sexual offences. In that manner they tend to disregard the view that 
even criminals have rights and deserve to be treated as human beings. 
Learners also understand that they need to protect themselves and each other at 
home, at school and in the community in general as a way of ensuring that they 
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would not be affected by ills such as sexual abuse that could in both the short and 
long run affect their school performance. In that manner they are aware of the main 
reason behind sending them to school, and that is for them to learn. It is important 
that the teacher needs to be emphasise to learners that rights go alongside 
responsibilities that it is essentially the role of everyone to make sure that fairness 
prevail. In that manner the role of education as the key to the fullest human 
development (Armstrong, 2006) would become within reach. 
The learners have shown that they understand that learning attainment lies at the 
centre of all education and that in the process of seeking to achieve this prime goal 
lies a lot of hurdles in the form of barriers. They therefore believe that it is the role of 
the state to provide them with security so that they may within a barrier-free 
environment. The issue of systems within the learners’ lives and how these systems 
are clustered with barriers is quite understood by the learners. 
 
4.8.3 How participants’ talk was used across the episodes. 
During the entirety of the study, the learners’ participation occupied a central role. As 
mentioned earlier the role of the teacher has generally been to facilitate and not to 
directly control the direction and pace of the discussion. The learners got the 
freedom to express themselves without fear. The talking fits well within the theory of 
Vygotsky (1987) which gives credence to the co-construction of knowledge 
happening between peers. In this study, I regard that as peer scaffolding in 
accordance with the tenets of the sociocultural theory (Lantolf, 2000). 
 
4.9 CONCLUSION  
The data analysis in this section has shown that learners have an understanding of 
what rights are. Nonetheless, they seemed to lack a grounded understanding of the 
relationship between rights and responsibilities. Their understanding of rights could 
be regarded as defensive for instance when they take responsibility of their own 
 79 
 
defence in the case of sexual abuse. Their understanding of defence goes further to 
become more of a collective understanding when they resort on the criminal justice 
system for recourse in the case where they are affected. Throughout the 
conversation, learners have shown that they regard their scholarly performance very 
highly and often need protection in order to achieve it. 
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CHAPTER 5: SUMMARY, RECOMMENDATIONS AND LIMITATIONS 
   5.1   INTRODUCTION 
In this final chapter I will make a presentation of the overview of the entire research 
study, the recommendations including an outline of the limitations of the study. My 
study intended to reveal “Learners conversations of their learnings regarding their 
understanding of rights and responsibilities and how this affects their learning. The 
study had the following intentions: 
a. To clarify what learners’ conversations, reveal about their own understanding 
of  rights and responsivities within their schools and communities at large. 
b. To make a description of the conversational patterns including how 
conversation is organized and structured using the notions of conversational 
analysis. 
c. To document how learners, use theory talking to learn about rights and 
responsibilities.  
 
5.2 SUMMARY OF MY RESEARCH STUDY 
My research focused on learners’ understanding of rights and responsibilities. I 
chose to focus on a topic that is quite familiar with the learners within the South 
African context- sexual abuse. Without a close analysis, it is possible for one to miss 
the importance of this topic and why it was chosen as a yardstick of analysis of 
learners’ views of rights and responsibilities. In the following sections, I am going to 
try and give a justification of the importance of this topic. 
To begin with, I have been involved elaborately within the education system in South 
Africa. My involvement within the education system has granted me insight on the 
challenges that learners face regarding their understanding of rights and 
responsibilities.  
The South African context and situation is abound with problematic issues of sexual 
misdemeanours often side lining the recognition of rights of minors. Earlier studies 
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(Prinsloo, 2006; Seedat, Van Niekerk, Jewkes, Suffla & Ratele, 2009; Unterhalter, 
2003) have reported that sexual offences against juveniles are very common within 
schools. The situation within schools is adeptly described by Aardweg (1987: 175) 
when he notes that, “school violence has a deleterious effect on the morale of both 
the learners and educators as it destroys the proper teaching and learning 
environment”.   
Secondly, the issue of rights plays a crucial role in the way the education system of 
South Africa is organized. For instance, the National Curriculum Statement (2002) is 
essentially rooted in the country’s constitution especially on how issues related to 
human rights, the observance and implementation of inclusion and the promotion of 
social justice have to be adhered to (Department of Education, 2005b:4). The 
country has enacted a number of policies that seek to emphasise the role of 
education in the promotion of equity and human dignity, which include: 
• The Manifesto on Values, Education and Democracy, August 2001 (Asmal, 2001)  
• The National Conference Report: SAAMTREK: Values, Education and Democracy 
in the 21 Century, February 2001 (Department of Education, 2001)  
• The Values and Human Rights in the Curriculum: A Guide, 2005 (Department of 
Education, 2005) 
As such, the undertaking of research that seeks to contribute towards the realisation 
and affordances of rights through education is justifiable. Learners have to feel safe 
for them to achieve sustainable learning attainment.  
My decision to use the qualitative approach to carry out my research is supported by 
my theoretical framework, as discussed in chapter three of my study. This has 
allowed me to work with the issue of rights and responsibilities from within the 
perspective of the learners. This is important as it produces grounded findings in a 
phenomenological manner. The study also followed an interpretivist approach which 
allowed me to concentrate on understanding how my participants were making and 
creating and meaning during the interactions. My adoption of conversational analysis 
as the analysis tool gave me greater flexibility in the examination of the 
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conversations in much deeper detail.  This also allowed me to make elaborate 
presentations of the learnings presented. 
As discussed in detail in the previous chapter, the findings from the data were based 
on the systematic application of conversation analysis. The nature and structure of 
the discussions were independent of gender and as such both girls and boys were 
equally participating. During the discussion, there was a fair share of turn talking 
carried out in a very orderly mannerly under the teacher’s control. There were a 
number of humorous moments that also included the use of an assortment of 
gestures.  
It is my conviction that the research aims outlined in chapter one were sufficiently 
fulfilled during the study. I however, recommend the use of the findings as 
suggestive measures of how learners may be taught in such a way that they 
understand the importance of social justice in their everyday lives. One such good 
approach would be for them to appreciate the importance of rights and 
responsibilities as foundational aspects that knit together the various sectors of 
humanity and society. Such an appreciation might go a long way in improving 
learning attainment amongst the learners. I also believe that the findings from this 
study might be applied further to explore how social justice may be used as a 
theoretical framework to guide all teaching practices.  I would wish to make 
recommendations to the Department of Education to use the findings from my study 
to advance the planning and implementation of teaching within South African schools 
and beyond. 
5.3 RECOMMENDATIONS 
The recommendations that I present in this section are meant to support the 
research findings. The recommendations together with the findings could also be 
useful in the exploration of gaps for further research. The recommendations are also 
made against a backdrop of the issues of sexual violence that are reported to the 
quite abundant within the South African education system. I believe that educational 
research like in this case, should come forward as a source of panacea for the 
issues that affect learners within society. 
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5.3.1 Teachers and schools to offer support to learners  
The study has revealed that teachers need to offer tremendous support to the 
learners for the later to feel safe and protected. During the discussions the learners 
have implied that they feel that there is not support allowed to them when it comes to 
the issues of sexual abuse. In general, they indicated that whilst the school system 
emphasises a lot about sexual abuse, not enough has been placed on the ground to 
ensure that learners are always safe. I recommend that every school should hold 
occasional meetings with learners be it at grade or phase level to ensure that issues 
of abuse affecting the learners may be raised in time. This would also essentially 
give the impression to the learners that every effort is being done to ensure their 
safety. 
 
5.3.2 The need for connection between home and school 
The study has also revealed that there is a need to keep the relationship between 
home and school functional and optimal. Such a move has the potential to ensure 
that learners are free from abuse both at home and at school. The opening of such 
avenues also allows for the development of support systems to ensure that learners 
are free everywhere. The connection between home and school also would ensure 
that learning attainment is improved such learners would have protective resources 
always available. On the other hand, the school and the home are prime sources 
when it comes to the relationship between rights and responsibilities. Since the 
school needs to avail resources for learners to delay with their everyday issues, it 
then becomes very crucial that the fine line between rights and responsibilities are 
tremendously manifested and practiced between both of the institutions. 
5.3.3 Learner communities and leadership 
The study has revealed that it might be very important for schools to make sure that 
the available student body leadership is used to maximum capacity. In that case, 
there is a need to ensure that learner leadership is active in the promotion of rights 
amongst the learners. The use of the learners’ leadership as a source of security and 
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rest-assuredness makes the school society adequately representative as a miniature 
of society as it is intended. This would in the long run prepare learners for their day 
to day lives in society. By achieving such a feat, education would have achieved its 
primary goal- the enculturation of learners to fit within society. Such a practice would 
promote social justice as the basis of the manifestation of rights and responsibilities 
at any levels within the learners. 
5.3.4 Promotion of debate as a pedagogical approach  
The study has shown that it would be very useful if debating could be occasionally 
integrated as a pedagogical tool during teaching and learning. During the data 
collection phase, the participants exhibited a lot of enthusiasm in the debating of 
issues. If controversial issues could be debated during learning, such conversations 
might have the potential to do away with all the stereo-typing associated with such 
issues. For instances, learners who might have been victimized might through 
debating and opening of discussion be able to come forward and reveal such ills. In 
the long runs, this might have the potential to keep the learners on full awareness 
regarding how to go forward after encountering such issues. 
5.3.5 Sexuality education  
The study has indicated that it might be essential to offer some sexuality education-
oriented lessons to learners. Such lessons which may generally be regarded as 
education for self-awareness should be offered in Life Orientation with an emphasis 
on limited anatomy of the human body and how to take care of oneself in the 
possible cases of sexual predation. Such teaching and learning would essentially 
keep learners aware of possible issues of abuse and how to deal with them.  
5.4 RECOMMENDATIONS FOR FUTURE RESEARCH 
a. Based on the finding that social justice practices potentially facilitate useful 
conversations during teaching and learning, future studies should focus on analysing 
the responses when the participants would be categorised according to gender. 
There is a possibility that some learners might have felt vulnerable to discuss their 
encounters and feelings in the presence of other gender. Therefore, separating them 
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during data collection might produce more valuable data that could be used to 
enhance learning attainment.  
b.  It might be useful to take the study sample parameters more broadly and 
possibly also include secondary school learners. Authorities that have unlimited 
access to learner information such as the department of Education could run 
questionnaires and analyse the data according to gender. This might be very useful 
regarding how crucial variations might help with the development of solutions to the 
issues of rights, responsibilities and abuse as parameters of social justice. 
 
5.5 LIMITATIONS 
The major limitation relates to the size of the sample. It is my view that the use of a 
larger sample would possibly have produced more substantive results. Along the 
same line, the duration of the data collection itself could have been a bit longer and 
in that way capture as much information as possible. 
I also feel that this study could possibly be better if some triangulation would have 
been involved. That means, I should possibly have used more data sources so as to 
bring about a more thorough analysis.  
The location and category of the school itself is a possible limiting factor. This school 
is a suburban school with learners from middle to upper classes. Learners from such 
backgrounds are often more informed about issues especially due to mass media. 
Their views might therefore be common with learners of the same level from for 
instance township community schools.  
5.6 CONCLUSION  
This is the last chapter of my study. As such, it has presented a summary of my 
research findings. Furthermore, the chapter has gone on to give recommendations 
and also identified gaps for further study. The chapter has also outlined the possible 
limitations which I think should be taken note of by any other researchers who might 
be intend on extending the study.   
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I have found the study to be very informative to me as an educator. I wish therefore 
to share my insights with my school as part of the agreement we entered and with 
the Gauteng Department of Education as a matter of community service. I wish that 
issues of social justice should form a central element of all teaching and learning 
practice so much so that learners may be able to develop into fully informed 
individuals academically and socially with the ability to take cognizance of the need 
to protect one’s own and the others’ rights in a responsible manner. 
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APPENDIX A: CONSENT FORMS 
MINOR CONSENT FORM 
Project Title: 
Born frees’ understanding and exercising of their rights and responsibilities to learn 
in an urban classroom. 
Investigator: 
BGWILIZANI TUNU 
I am willing to take part in the above research. I have been told what the research is 
about.  I know that it is like a game and not a test.  I also know that I can stop 
whenever I want. 
Agree  
Disagree  
 
PARENT CONSENT FORM 
TITLE OF STUDY: How born frees’ understanding of the relationship between rights 
and responsibilities in learning shape their learning. 
 
DATE OF STUDY: February 2017 
 
INVESTIGATOR: BGWILIZANI TUNU 
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I hereby give my consent for my child/ward to be the subject of your research.  You 
have given me an explanation of the procedures to be followed in the project and 
you will be willing to answer any inquiries I may have. 
 
  
 I understand that: 
 
● My child's participation in this study may be discontinued at any time he or 
she wishes to withdraw.  His/her refusal to participate will not result in any 
penalty. 
 
● By signing this agreement I do not waive any legal rights or release The 
University of Johannesburg nor the researcher from liability for negligence. 
 
 
Agree  
Disagree  
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SCHOOL GOVERNING BOARD CONSENT FORM 
 
TITLE OF STUDY: How born frees’ understanding of the relationship between rights 
and responsibilities in learning shape their learning. 
 
DATE OF STUDY: February 2017 
 
INVESTIGATOR: BGWILIZANI TUNU 
 
We hereby give our consent for our learners and teachers to be the subjects of your 
research.  You have given us an explanation of the procedures to be followed in the 
project and you will be willing to answer any inquiries we may have. 
 
  
 We understand that: 
 
● Our learners and teachers’ participation in this study may be discontinued at 
any time they wish to withdraw.  Their refusal to participate will not result in any 
penalty. 
 
● By signing this agreement we do not waive any legal rights or release The 
University of Johannesburg nor the researcher from liability for negligence. 
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Agree  
Disagree  
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SCHOOL PRINCIPAL CONSENT FORM 
 
TITLE OF STUDY: How born frees’ understanding of the relationship between rights 
and responsibilities in learning shape their learning. 
 
DATE OF STUDY: February 2017 
 
INVESTIGATOR: BGWILIZANI TUNU 
 
I hereby give my consent for my learners and teachers to be the subject of your 
research.  You have given me an explanation of the procedures to be followed in the 
project and you will be willing to answer any inquiries I may have. 
 
  
 I understand that: 
 
● My learners and teachers’ participation in this study may be discontinued at 
any time they may wish to withdraw.  Their refusal to participate will not result in 
any penalty. 
 
● By signing this agreement I do not waive any legal rights or release The 
University of Johannesburg nor the researcher from liability for negligence. 
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Agree  
Disagree  
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